“Yes to Rights!”

Amy Byrne

University of Canberra



Contents

Supporting Documents............c.ccceevevevevenee.

Rationale .....ccccoeeevvviiiiiiiiiiiiiee e
Unit of Work context — .....ccoeeeeeereieeinninnns
Links to curriculum frameworks  ........

UNIt OFWOTK oo e,

Unit OVerVIEW  ...ccooviivieeiiieee e
Assessment for and of Learning Tasks
Lesson Sequence ......cccoveeeiiiiieeiinninnn,

Supporting DOCUMENTS.........cccevveveevieennenne

Assessment and Evaluation  ...............
Extension ACtVItIES .....ceeviiiivieiieiiiinn.

Resource List ...cooeviiiveiiiiiieeeeee,

FAY o] 0 1= 1o 1
UN Declaration Cards (Lesson 1) ...
Table of Rights (Lesson 2)  .................
Rights Cards (Lesson 2)  .....ccocceevieenne

Media S tations Worksheet (Lesson 3)

Three Level Guide (Lesson 4)  ...........

Sample Al ndigen®es$ eRideg hiliessan®)r d.s.................

Planning W orksheet (Lesson 6)  ........

10

20
22
23

27
30
31
33
34
36
37



Rationale

CKA& dzyAld 2F @¢2N] &, Sa (G2 wiakKitaéed KFa 0SSy RSOSt 2L
Indigenous people in Australia. This unit will focus on the 1967 Referendum and include stories of some of the
people who campaigned for Indigenous Rights.

Key understandings will take learners on a journey through a period in Australian history. These understandings
are developed through an inquiry sequence to develop knowledge to support higher order thinking.

Key understandings:

e That Indigenous people did not have the same rights as non-Indigenous people throughout Australia
beforethemidf  §S mdcn QA&

e That the Australian constitution was viewed by many people as discriminatory and a long campaign was
implemented resulting in a large percentage of the Australian population voting in 1967 for a change to
the constitution

e That a number of people (Indigenous and non-Indigenous) worked hard to fight for and defend Indigenous
rights ¢ students will learn about their stories

This is an important topic which focuses students on Australia and Australians in the past and significant
RSOSt2LIYSyda Ay !'dzAaGNIfAlIQa LREAGAOFE KAAG2NRD | ]
band of development (Year 6) is that they are able to describe the changing rights of Indigenous peoples and

other social groups in Australia (DET, 2007).

M\

The 1967 Referendum was an important event in the process of Reconciliation between Aboriginal and non-
Aboriginal people living in Australia. The campaign was able to effectively focus public attention on the fact
GKFd LYRAISy2dza ! dzaiNIftAlFlya 6SNB WwaSO2yR Ofl aa
lives (National Museum of Australia, n.d.).
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Many Aboriginal people felt that changing sections of the constitution was essential in gaining formal
recognition of their existence as people in their own country and saw the referendum as a turning point and
marker of change that brought benefits, both symbolic and real, to Aboriginal people (Bennett, n.d.).

wSey2t Ra FNBdzZSa (KIG Ay dzyada Ay@2f @Ay3a LYRAISYy2dz
group ¢ when children learn about Aboriginal humans and our ways of satisfying the universal human needs it

Ad SaaSydaAalrt GKFG FaG t€tSIrad az2yS ARSI 2F GKS LI NY YS({
2009, p.146). In this unit of work activities focus on the differing rights of Indigenous people not as a whole

only but in individual states, and this is put in the context of their Aboriginal language groups. In focusing on

individual people, individual heritage will also be explored.

This is an important topic to focus on for students to develop some key knowledge, understandings and
concepts relating to Indigenous rights as this will be an important part of the curriculum when they enter
secondary school. Ideas and concepts at the secondary level can be explored in other contexts, such as the
Indigenous leaders who focus on the rights for Aboriginals based on their status as indigenes, rather than as
Australian citizens (Attwood, p.78.).

Further, in future units of work they will have the opportunity to critically analyse past and present
perspectives relating to Indigenous rights and to critically examine the years since 1967. As part of a secondary
school curriculum students will also focus on contemporary issues surrounding Indigenous rights and equal
outcomes and opportunities (DET, 2007).



Context
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a structured inquiry process, students seek information and use it to draw conclusions and generate new

knowledge (DET, 2007). Inquiry based learning should be a key part of the learning environment with students

forming their own questions about topics and being given time to explore ideas and answers. This process is an

important key to ensuring the learning is interesting and relevant to & i dzR &y [ivés &hd allows them to be

engaged in the process of investigating, processing, organising, synthesising, refining and extending their

knowledge (Wilson & Jan, 2003).

Assessment for Learningsks have been developed to help ascertain prior learning and understanding. It is

likely that most students would have completed a unit on the Arrival of the First Fleet and Captain Cook but

may or may not have considered multiple perspectives of this part of Australian history.

Further, studentsma@ KIF @S 221 SR 0 WNRIKGAQ Ay NBtFdAzy G2 O
which are prominent in national and international media. In Civics and Citizenship units students may also have

considered and investigated their rights at school. OveNJ f £ & (G dzRSydGa Yl & KI @S Iy dzytF
general sense but may not have focused in depth on Indigenous rights or the history behind Indigenous rights.

The stages of the inquiry process are based on the Kath Murdoch integrated inquiry framework in which a
sequence of activities and experiences is developed to build and challenge student perceptions (Murdoch,
2006, p. 5). The process begins by eliciting studentQ prior knowledge and misconceptions then moves through
a process where knowledge is extended, challenged and refined as students and teachers draw on a range of
resources and work across key learning areas (Murdoch, 2006, p. 5).

In this process there are numerous benefits and learning is more effective when action is taken to:
e Recognise prior learning experiences and explicitly build on these

e Encourage students to understand and reflect on their own process of learning
e Directly involve students in gathering information first hand
e Give students the opportunity to construct knowledge in different ways
e Give students some choice to follow paths of interest
e Encourage risk-taking
e Pursue learning without the restriction of subject boundaries
e Provide a quality learning environment where self-esteem is nurtured
(Murdoch, 2006)

Overall, in this process strategies are learner centred and can be applied in a number of ways to make learning
meaningful.

The sequence of activities is grouped under broad headings:
1. TuningIn 3. Sorting Out 5. Making Connections
2. Finding Out 4. Going Further 6. Taking Action

At each stage | have developed key activities and key questions to build and extend on knowledge and
understandings, based on the broad purposes for each stage outlined by Murdoch (2006). These are important
components of the planning process, however the teacher implementing the unit can modify them to ensure
that suggested directions for learning and new ideas from students could be incorporated into future
experiences.

1. TuningIn
The broad purpose of the tuning in stage is to find out what students already know, think and feel about
a topic, provide a focus for the forthcoming lessons and ascertain questions and interest about a topic.
This can help to inform and plan future experiences and activities. Ly &, Sa (2 wA3IKGaé¢zx |



activity engages the students in images relating to the context of the unit and a Brainstorming session
elicits current ideas and understandings about human and civil rights and matches it with concrete

learning.

2. Finding Out
The broad purpose of the finding out stage includes stimulating studentQ éuriosity, providing new R
information, raising additional lj dz=Sa A2y a IyR LINRPGARAY3I | akKFNBR SEL

links to previous discussions around human and civil rights and provides new information in the context
of Indigenous rights. The class engages in a shared experience of a learning experiment which aims,
through a classroom context, to help students reflect on the feelings surrounding discrimination and the
impact of not having equal rights. They also have the opportunity to gain new information and engage
with audio and video recordings relating to the topic, in an historical and contemporary context.

3. Sorting Out

In this stage students process and represent information and ideas and apply and transfer knowledge to

a range of different contexts. It can also involve developing skills in other key learning areas such as

English, technology and the Arts and to assist students to explore some of the feelings, values and

attitudes associated withatopic.Ina , Sa (2 wAIKG&aé¢ aiddzRSyda Ayo@Sadaial
historical texts and analyse these at a literal, interpretive and analytical level in a Three-Level Guide.

They also transfer their learning and attitudes to a different context in a campaign project which utilises

different formats to present and organise learning.

4. Going Further
In this stage students should be extended and challenged, broaden their range of understandings and
RSOSt 2L AYRSLISYRSY(d NBASI NOKIR] AL { GIONBKIARKR A \WEOD S a4l
individual Indigenous rights campaigners. The information is organised, presented and shared with other
students.

5. Making Conclusions
The broad purpose of this stage includes assisting students to draw conclusions, inform future planning,
SyO02dzN> 3S NBFfSOUGA2Y IyR aeyukSairasS oA3 ARSlIad ¢
discussion and investigation of a timeline which will determine interest in related topics for future
planning. It is also important to help students explore and justify their feelings and values related to a
G2LIAO YR RS@St2L) YSGIFIO23yAGA@S alAatftazr gKAOK KI
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6. Taking Action

A broad purpose is to allow students to apply what they have learned through their investigations to a

real-ft ATS LIzNLR aS¥dzx O2yiSElS 6KAOK Ay a,Sa& (G2 wi3IkK
and by sharing work done throughout the unit, students can inform others about the issues central to

the topic while at the same time reflect on their own learning.

L KFE@S Ffaz2 LXIFIYYySR OGADPGAGASE 6KAOK dziAfAasS DI NRY
these strategies | aim to allow students to explore concepts in a variety of ways, engage different intelligence
A0NBYy3GKa YR I RRNBaa addzRRSydaQ AYyRAQGARIZt ySSRa o6
communication and higher level thinking are encouraged.

a)

Questioning and discussion form a key component of this unit of work. Wilson and Jan suggest that there are
several stages of inquiry within a successful unit of work (2003, p. 26). Questioning is used in each stage to
support, facilitate and extend learning by clarifying and/or extending understanding and skills, gaining feedback
on teaching and learning, creating links between new and prior knowledge, providing possibilities and
challenges, and stimulating reflection (Wilson and Jan, 2003). These questioning strategies align well with
Blooms Taxonomy to encourage the use of higher order thinking skills.



Links to Curriculum Frameworks

This unit of work has been developed to target the outcomes and understandings of the ACT Curriculum

Framework Every Chance to LearBlements from the Quality Teaching Framework provided the planning base

for teaching and learning activities.

/| dZNNR Odzft dzy 2dziO02YSa F2NJ a, Sa (2 wAaIKGag I NB fAA&(
covered in depth and those that are partially covered.
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The key ELAs that form the focus of this unit are:

ELA 22 The student understands and values what it is to be a citizen with a democracy ¢ specifically:
e 22.EA.14 investigate the contributions of people and groups who have helped achieve civil and political
rights in Australia

e 22.EA.11 learn about ways in which individuals and organisations can contribute to and influence
representative

ELA 21 The student understands about Australia and Australians ¢ specifically
e 21.EA.4 past and contemporary people, movements, events and ideas which shaped Australia as a
nation with a sense of Australian identity (in the context of the 1967 Referendum)

This unit of work takes on a historical perspective which is particularly pertinent considering the current
development of a National History Curriculum. Through this we know that history is a story that links the past

G2 GKS LINBaSyido a,Sa G2 wAaiakidaé SyRSIF@2d2NB (2 Y
students in meaningful, challenging and interestingwaystotapint2 G KSANJ Ay Yyl 4S5 OdzNA 2
(ACRA, n.d, p. 16).
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This unit of work aligns well with the Melbourne Declaration of Educational Goals For Young Australians,
particularly that successful learners are active and informed citizens who:

e Develop their capacity to learn and play an active role in their own learning;

e Are able to think deeply and logically and obtain and evaluate evidence in a disciplined way;

e Are creative, innovative and resourceful, and are able to solve problems in ways that draw upon a
range of learning areas and disciplines;

e Are able to plan activities independently, collaborate, work in teams and communicate ideas;

e Are able to make sense of their world and think about how things have become the way they are

e Are motivated to reach their full potential;

e Understand and acknowledge the value of Indigenous cultures and possess the knowledge, skills and
understandings to contribute to and benefit from reconciliation between non-Indigenous and
Indigenous Australians

(MCYEETA, 2008).



References:

ACT Department of Education and Training. (2007). Every Chance to Leaanberra: Neals.
ldG622RE . ® 6HANOOD® WwAIKGA TFT2NJ ! 62NAIAYSEaQd / NRPgaA

CSYyYySGhGE { 0ndWNpAAYERES w8 HSNE Y R dzY fHics Rettivddl Bllioterhdery . dzNB |
from

http://www.abs.gov.au/Ausstats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument
&tabname=Summary&prodno=1301.0&issue=2004&num=&view

McGrath, H. and Noble, T.(2005).9 A 3K 2F&& G hyOSY adzZf GALX S LydGaSttA:z
(2nd ed.) Frenchs Forest, NSW: Pearson Education Australia

Ministerial Council on Education, Employment, Training and Youth Affairs. (2008). Melbourne Declaration on
Educational Goals for Young AustraliaRetrieved 9, June 2009, from
http://www.mceetya.edu.au/verve/ resources/National Declaration on the Educational Goals for Youn

g Australians.pdf

blFridA2ylf adzaSdzy 2F ! dza0i NI f Al 6y ®R deddu 1987c f1 Q0 NI (INR VST
5 November from http://www.indigenousrights.net.au/section.asp?sID=5

wSey2f RAZ wd oHnnpuvd WeSI OKAY I { GdzRA Séuth Mdiboufnd OA S & |
VIC: Oxford University Press

Wilson, J. and Wing Jan, L. (2003) Focus on Inquiry: A practical approach to integrated curriculum planning.
Carlton South, Victoria: Curriculum Corporation


http://www.abs.gov.au/Ausstats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&view
http://www.abs.gov.au/Ausstats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&view
http://www.mceetya.edu.au/verve/_resources/National_Declaration_on_the_Educational_Goals_for_Young_Australians.pdf
http://www.mceetya.edu.au/verve/_resources/National_Declaration_on_the_Educational_Goals_for_Young_Australians.pdf
http://www.indigenousrights.net.au/section.asp?sID=5

G, Sa (2 wAi3akKiba
Focus: Skills
The campaign for civil rights for Indigenous people in Australia (in the context of « Analysing
the 1967 Referendum) and stories of human rights defenders e Classifying

Guiding Question: Who are some of the people who campaigned for Indigenq Cooperating
rights and what did they fight for?

e Elaborating

Duration: 6 weeks

| Year Group: Year 6

Unit Plan and Learning Experiences

Key Understandings:

e That Indigenous people did not have the same rights as non-Indigenous people
throughout Australia before the mid-f | G S

e That the Australian constitution was viewed by many people as discriminatory and
a campaign implemented resulting in a large percentage of the Australian

MdpcnQa

population voting for this to change in 1967

e That a number of people (Indigenous and non-Indigenous) worked hard to fight for

and defend Indigenous rights ¢ students will learn about their stories

e Explaining
e Inferring
e Justifying
e Listening

e Locating information
e Making choices

e Ordering events

e Organising

e Performing

e Planning

Related values and attitudes:
e Develops an interest in finding out about Australia and the lives of Australians at

different times

e Value and respect Indigenous peoples both past and present

e Appreciate and respect the diversity of Australians and their contributions to the

development of Australia

e Appreciate the individual and collective freedom inherent in a democracy
e Persevere when thinking through ideas, issues and problems and seek help with
learning when they need it

e Be reflective about their thinking and learning

e Develop curiosity, openness to new ideas and an inquiring habit of mind
e Appreciate the steps required to undertake a rigorous inquiry that draws valid

conclusions

e Value acting with integrity, compassion and respect

e Appreciate how working in a group can enhance and support their learning and

development of life skills

e Respect the rights of all group members to have different opinions, ideas and skills
® Take responsibility for their behaviour and contribution to group effectiveness

e Presenting in a range of
ways

e Providing feedback

e Questioning

e Reading
e Recognising bias
o Reflecting

e Research skills

e Responding to others
work

e Sharing ideas

e Summarising

e Using ICT

e Viewing

e Visually representing

e Working to a timeline

Key Skills (bold)

Essential Learning Achievements

ELA 1: Uses a range of strategies to

ELA 10: Writes effectively

ELA 19: Understands and applies scientific

think and learn / knowledge
ELA 2: Understands and applies the ELA 11: Critically interprets and ELA 20: Acts for an environmentally
inquiry process creates texts / sustainable future
ELA 3: Makes considered decisions ELA 12: Takes action to promote ELA 21: Understands about Australia and

health and well-being Australians X
ELA 4: Acts with integrity and ELA 13: Is physically skilled and ELA 22: Understands and values what it
regard for others active means to be a citizen within a democracy X
ELA 5: Contributes to group ELA 14: Manages self and ELA 23: Understands world events and
effectiveness relationships issues
ELA 6: Uses Information and ELA 15: Communicates with ELA 24: Makes informed choices about
Communication Technologies intercultural understanding / | money and finance

effectively

ELA 7: Creates, presents and
appreciations artistic works

ELA 16: Understands and applies
number

ELA 25: Designs, makes and appraises using
technology

ELA 8: Speaks with purpose and
effect

ELA 17: Chooses and uses
measures

X = covered in depth.

ELA: 9 Reads effectively

ELA 18: Recognises and
represents patterns and
relationships

/ = covered partially.




Quality Teaching

Intellectual Quality Quality Learning Environment Significance
Deep Knowledge Explicit quality criteria Background Knowledge
Deep Understanding Engagement Knowledge Integration
Higher Order Thinking High Expectations Inclusivity
Substantive Communication Social Support Connectedness
{ G dzR Sy (igationd St
Student Direction

Assessment For Learning

1. Cover Puzzles

Students try to guess the identity of some images as they are slowly revealed. These images focus on the theme of human
rights, protesting, discrimination etc. from around the world ¢ some images students may not be familiar with but should
still be able to discern a common theme. Discussion in this activity can reveal understandings and misconceptions.

2. Brainstorming and Organising Ideas

As a whole class students brainstorm the rights they think children, young people and adults have as Australian citizens.
They establish understandings further by linking and summarising their ideas using the 30 statements of the UN
Declaration of Human Rights (plain language version). Students then categorise these under simple definitions of human
rights and civil rights. This provides a sound base for investigating Indigenous rights in future lessons.

Assessment Of Learning (Rich Tasks)

1. Campaign Project
In groups students will plan and present a campaign strategy which could have been used at the time to encourage people
G2 @268 W, SaQp ¢KSe& ySSR (2 RSOARS 2y | &LISHthdyhddld & f
like to present their idea. For example:

e A 30second TV commercial

e Aradioor TV jingle

e Alarge poster

e Stickers, badges or flyers

2. Rights Defender Presentation
Students will learn about some of the people who fought hard for Indigenous rights and were key people in the campaign
for a referendum and equal civilrights. LY LI} ANE |y WLYRA3ISy2dza wA3IKGA 5SF
mystery box. Each card has a name, picture and list of websites. Students will be required to:

e Research their person using the websites provided

e Complete the planning worksheet provided specifying important information to source

e When a research and planning worksheet is completed students prepare a3-minoral LINS a Sy G GA 2y 3
5 S T Sy RiGM@ith theclass. This should be supported by either a poster or a PowerPoint presentation
For PowerPoint presentations students should have 4 slides max (plus title page) ¢ each student develops 2 slides
Images and key headings should be used to support the oral presentation
Students present in pairs to the class
Students peer assess all presentations, completing a brief checklist

3. Learning Journals (ongoing assessment)
At various stages of this inquiry unit students will be asked to reflect on their learning in their learning journals by
responding to some focus questions. This also involves reflecting on the success of each learning activity.

e Students are provided with focus questions for their writing after particular activities

e Teacher regularly provides written feedback (as an ongoing dialogue between teacher and student)

e Students include photos that are taken throughout the unit of work in their Learning Journals

e Teacher incorporates questions from Learning Journals into future planning

Key Questions throughout the inquiry process

Tuning in: What are human rights and civil rights?

Finding Out: Did Indigenous people and non-Indigenous people enjoy the same rights in the earlym dpc?21 Q &
Sorting Out: What were some of the strategies campaigners used in the lead up to the referendum?

Going Further: Who were some of the people who campaigned for rights and for the referendum?

Making conclusions: Did things change as a result of campaigns for Indigenous rights?

Taking action: What information can we share with others to teach about the people who campaigned for rights, and
their stories?




Lesson L 50-60 minutes

ELA Indicators

Learning Experiences

Resources

Assessment

Reflection

Tuning In
Key Question: What are human and civil rights?

21.EA.4 past and
contemporary
people,
movements,
events and ideas
which shaped
Australia as a
nation with a sense
of Australian
identity, relating to
the 1967
Referendum

8.EA.5 listen and
speakin
discussions,
conversations and
debates

3.EA.2 use the
inquiry process to
gather information
from a variety of
sources to identify
additional options
(over unit of work)

ELAS the student
contributes to
group effectiveness

1. Cover Puzzles

Students try to guess the identity of some images as they are slowly
revealed.

These images focus on the theme of human rights, protesting,
discrimination etc. from around the world ¢ some images students may
not be familiar with but should still be able to discern a common theme.

Teacher Questioning:
e What do these images make you think of?
e Why do they make you think that?
e What are some of the feelings behind these images?

Grouping: Whole class activity Timing (approx): 145mins

2. Brainstorming about rights

As a whole class students brainstorm the rights they think children, young
people and adults have as Australian citizens.

Next, hand out cards to each student which list the rights of the UN
Declaration of Human Rights (plain language version) ¢ students
read/discuss and then add to the list any of these rights that are missing.
Find links in relation to suggestions already given by students ¢ e.g. 19.
You have the right to think what you want, to say what you like, and nobody
should forbid you from doing so. You should be able to sharedeas alsowith
people from any other countrywhere does it fit in relation to a right
students may have alreadysaid¢A @S d® G FNBSR2Y 27

Teacher Questioning/Discussion
e Do you think all people enjoy these rights all the time?
e What about in the past?
e What rights are most important to you and why?

Grouping: Whole class activity Timing (approx): 20mins

3. Organising our ideas*

Next, look at basic definitions of the types of rights ¢ civil and political

rights and economic, cultural and social rights ¢ in groups students will
sort the rights from the whole class brainstorm into these categories*

These lists will then be shared and discussed as a class.

Grouping: Groups of-3

Action for next lesson: NA S¥f & £ A y | fochsyoi the righ Bf(l
Indigenous people in the past

Timing (approx): 1:20mins

Pictures of images
on Smartboard
covered to reveal
piece by piece

List of images:
(See resource list)

e UN Declaration
Cards (1-30)

*This activity will
need some clear and
simple definitions of
the types of rights
and some support
and scaffolding from
the teacher.

Definitions of types
of rights:

See resource
Human Rights and
Civil Right®

Observation of
discussion at
whole class
and group level

Teacher Reflection:
Use the
information from
these tuning in
activities to inform
planning.

Display completed
graffiti boards in
the classroom for
students to refer to
throughout the
unit.

Student Reflection:
Students will
reflect on learning
and experiences
through answering
informal teacher
guestioning and
through whole
class discussion

10.




Lessor? ¢ 50-60 minutes

Finding Out
Key Question: Did Indigenous people and non-Indigenous people enjoy the same rights in the early 19c nQQ &

ELA Indicators Learning Experiences Resources Assessment Reflection
21.EA.4 past and 1. Rights of Indigenous and non-Indigenous people in the 1960s Teacher Reflection:
contemporary Link to previous lesson on human and civil rights. Discuss that not all people e A3 Table of Are students
people, enjoyed all rights in our past. Outline the activity for students to find out Rights (per Completion of | engaging in the
movements, about the rights of Indigenous and non-Indigenous people throughout person) table of rights | topic based on
events and ideas Australia by 1967 ) .

hich shaped ustrafia by . e Rights Cards (4 observations /
vAvu;:raEaaar;ea Each group will receive a set of four cards ¢ these cards summarise the rights per group) questioning and

) . of Indigenous people in the by 1967 for a particular state. Each group will .. discussion
nation with a sense . . ) e Aboriginal u .
of Australian need to read the card, determine the Australian state the person is from (by Language Map Are learning
identity, relating to checking the Aboriginal Language Map) and complete the table of rights for (per group) experiences

the 1967
Referendum

22.EA.9 learn
about the civic
values, rights and
responsibilities of
Australian citizens

4.EA.13 identify

discrimination in
texts and actual

situations

4.EA.1 examine

concepts such as
WSGHEKAOIT G
Vveazalkiy R W

ELAS the student
contributes to
group effectiveness

that state. When finished, each group will share their results for their state on
the whole class table ¢ groups will add this information on the other states to
their own tables. The teacher will complete the column on the rights of non-
Indigenous Australian citizens.

Teacher Questioning (whole class discussion after activity):

e How do you think Indigenous people felt about not having the same
rights as non-Indigenous people, or even the same rights as Indigenous
people who lived in other states?

e Do you think there could be any problems or confusion with having
such different laws for each state?

Grouping:6 groups Timing (approx): 2@0mins

2. Rights in the classroom ¢ a learning experiment
[ SFR AyG2 fSaazy gAGK I oNAST SEI
reflect on how disémination makes people feglsome people may be
unhappy with what they are/are not allowed to do or think it is unfair but t
is to help us understand the impact of not having the same rights.

Reveal on whiteboard/SmartBoard the following:

Section 5%, The classroom teacher shall, subject to the class rules, have
power to make arrangements for fun activities with respect to all member:
the class, other than those with blue eyes.

Section 12% In reckoning the numbers of the students in class 6Bdwige
special games and resources, those with blue eyes shall not be counted.

1. Set up some fun activity/game stations in the classroom ¢ all students
(other than those with blue eyes) can play at these stations. Those with blue
eyes can sit in a group and talk quietly ¢ this group has no resources.
2. Then introduce an item (e.g. ice block, ball etc) for all students. Except, that
0S50l dzaS &2dz RARY QiU O2 dzy (theie &r@natS & {
enough items for everyone. Only those non-blue eyed people will get an item.
Discussion (circle timeformat-g K2t § Ot I aasx | T4 HENI Y
e How did you feel as part of either the majority/minority group?
e How did you feel about the people in the other group?

Grouping:Whole class Timing (approx): 230mins

e Section outlines
on SmartBoard

Observation of
discussion at
whole class
and group level
(both
activities)

enabling students
to gather new
information?

Student Reflection:
Students reflect in
classroom
discussion (circle
time format)

11.




Lessor8 ¢ 50-60 minutes

Finding Out

Key Question: Did Indigenous people and non-Indigenous peoLJf S

ELA Indicators Learning Experiences Resources Assessment Reflection
,'.T.I 21.EA.4 pastand 1. Video Observation of | Teacher Reflection:
B contemporary Link to investigation into rights of Indigenous and non-Indigenous people e Video on discussion at Are students
Z | people, from previous lesson. Link to learning experiment from previous lesson ¢ SmartBoard whole class engaging in the
" Z/Z‘;i?::;si'deas facilitate some brief discussion on what students could do if they felt they liJ{ il y I? 3 dZ and group level | topic based on
> | which shaped were being treated unfairly in the school ¢ e.g. speak to people in O2dzy u SRQ observations /
=~ | Australia as a authority, form a group, protest etc. questioning and
B | ation with a sense | Discuss the development of organisations that were formed to fight for discussion?
< | of Australian Indigenous rights and show video: Are the media files
¥ | identity, relatingto | Video ¢ The Foundation 1963-1977: Stand up, be counted (2min 48sec) enabling students
%S | the 1967 to gather
o Referendum Groupingwhole class Timing (approx)smins information,
o~ | 22.EA14 process ideas and
O | jnvestigate the Explicit teaching: Referendum answer questions?
(3)* contributions of Link to references in video to referendum and provisions in the Seeresource list for

people and groups
who have helped
achieve civil and
political rights in
Australia

22.EA.10 learn
about ways in
which
governments make
decisions and how
these decisions
impact on people

2.EA.8 assess and
interpret a range of
primary and/or
secondary sources
of information

11.EA.9 explore the
ways that media
and ICT can
influence public
opinion

ELAS the student
contributes to
group effectiveness

ELAG6 the student
uses ICT effectively

constitution that related to Aboriginal people. Show these sections. Link
to previous lesson where sections of the class rules discriminated against
those with blue eyes.

Explicit teaching about referendum as lead in to next activity. Use
artefacts and images to support.

Groupingwhole class Timing (approx)10mins

2. Media stations

Groups to rotate around the media stations and complete a worksheet.
Stations:

1. Faith Bandler explains why Australians should vote yes

2. Professor Zelman Cowen explains why the Referendum is needed

3. Aboriginal Referendum Jingle

4. Going to Freedom Song

5. Gary Williams remembers the 1967 Referendum

Groups rotate around the media stations, listening/viewing the items and
completing an accompanying worksheet.

Grouping:5 groups Timing (appra): 30-40mins

3. Reflection in Learning Logs
Students complete learning logs for this lesson (see Reflection)

Grouping:ndividual Timing (approx)10mins

relevant research

and information
Supporting
materials:

e Ballot paper

e Photographs

e Posters

Listening posts/
media stations
(#1-4 audio files at
Listening Posts, #5
video fileon a

laptop):

e Worksheet (1 per

student)

Student Reflection:

Students reflect in

their learning

journals

e 2 Interesting
Observations
and 1 Question
about the media
station files
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Lessort ¢ 50-60 minutes

ELA Indicators

Learning Experiences

Resources

Assessment

Reflection

Sorting Out
Key Question: What were some of the strategies campaigners used in the lead up to the referendum?

21.EA.4 past and
contemporary
people,
movements,
events and ideas
which shaped
Australia as a
nation with a sense
of Australian
identity, relating to
the 1967
Referendum

2.EA.8 assess and
interpret a range of
primary and/or
secondary sources
of information (e.g.
historical
documents,
images, articles,
biographies etc)

9.EA.2 explore
information and
ideas relating to an
information/
argument text

Campaign Project:

ELAS the student
contributes to
group effectiveness

7.EA.9 plan,
prepare and
present artistic
works for a
particular concept
or

6.EA.2 use ICT
creatively to
document and
demonstrate their
planning, thinking
and learning

1. Discussion

Link to previous lesson ¢ discuss thoughts/ideas students had from the
media station rotation activity. Discuss any strategies they thought were
used during the referendum campaign (e.g. jingles, petitions).

Groupingwhole class

2. Three Level Guide
[AYy]l G2 tAYS FTNRBY mopct wSTFSNBYR
LI NIIAS& al @& K St@deniskokeydithe faPeoenta flo d
the Prime Minister and Leader of the Opposition of the time ¢ Harold Holt
and Gough Whitlam and complete a three level guide for one of these
statements.

e First complete individually,

e Share and discuss with a partner who reads the other statement

e Share and discuss in a group of four ¢ two Holt and two Whitlam

Timing (approx)smins

Grouping:ndividuah Pair4 Group Timing (approx)20-30mins
3. Campaign Strategies
Look at some of the posters/slogans that were used during the campaign.
In groups students will plan and present a campaign strategy which could
KIS 0SSy dzaSR |4 GKS GAYS G2 S
to decide on a specific slogan they will use. Groups can choose the format
in which they would like to present their idea. For example:

e A 30second TV commercial

e AvradioorTVjingle

e Alarge poster

e Stickers, badges or flyers

Grouping:Groups of 34
(Teacher determined)

Timing (approx)20-30mins

e Three Level

Guide Worksheet

e Harold Holt
statement

e Gough Whitlam
statement

Seeresource list for

statements in:

WYwS T SNBheRr

Background

e Images of posters

e Slogans
See resource list

Observation of
discussion at
whole class
and group level

Marking of
completed
Three Level
Guides ¢
included in
learning
journals

Teacher Reflection:
Are students
engaging in the
topic based on
observations /
questioning and
discussion?

Are the media files
enabling students
to gather
information,
process ideas and
answer questions?

Student Reflection:
Students will
reflect through
explaining and
justifying their
ideas in the Three
Level Guide Activity

13.




Lessorb ¢ 50-60 minutes

Sorting Out
Key Question: What were some of the strategies campaigners used in the lead up to the referendum?

ELA Indicators Learning Experiences Resources Assessment Reflection
1.EA.3 use logical 1. Campaign Project Teacher Reflection:
and creative Groups continue to work on their campaign project. Teacher Are students using
thinking to explore Assessed: appropriate
knowledge, central | G s present their projects to the class Assessment of | strategies and
:g;iizzand campaign acting with
imagination 2. Choice of extension activities projects using | intercultural

ELAS the student
contributes to
group effectiveness

ELAG the student
uses ICT effectively

ELA10 The student
writes effectively
1.EA.5 reflect on
and discuss the
thinking tools or
processes they use

5.EA.4 develop and
apply criteria for
evaluating their
own and the
ANER dzLJQ a
performance and
provide useful
feedback

1. Freeze Frame

Ly avlfft 3INRdzZJ addzRSyda
series of scenes relating to this unit of work. There is no sound or
movement in this presentation.

2. Visual Artwork
Students can work with various media to visually represent their ideas
and reflections regarding this unit of work.

3. Graphing
Students can graph the data results of the 1967 Referendum

4. Internet research

Search the internet (on teacher-provided websites) to find out more
information about the 1967 Referendum and take notes to share with the
class

5. Crossword puzzle
Create a crossword puzzle which coulR
about this unit of work.

GSad 20KSNI aid

Grouping:5 groups(project) various (extension) Timing (approx)40mins

3. Reflection in Learning Logs

Students complete learning logs and a group evaluation for this project
(see Reflection). This evaluation has been jointly constructed by class and
teacher ¢ students take ownership and responsibility of how to work
effectively.

Grouping:ndividual Timing (approx)10mins

ONEBI U S

d

¢ Digital camera

e Referendum
voting data

e List of websites
to research

e Jointly
constructed
group evaluation

rubric

Student
assessed:

Peer evaluation
of campaign
projects using
provided
worksheets

Self/group
assessment

understanding?
Are they engaging
in the different
available formats?

Student Reflection:
Students reflect on
how well their
group worked
together for the
campaign project.
Each student gives
a score out of 10
for various areas of
group work.

Students reflect in

their learning

journals:
Why do you think
your campaign
project could have
helped in the lead
up to the
Referendum?
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Lessorb ¢ 40-50 minutes

Going Further
Key Question: Who were some of the people who campaigned for rights and for the referendum?

ELA Indicators Learning Experiences Resources Assessment Reflection
21.EA.4 past and 1. Who is fighting for rights? Teacher Reflection:
contemporary Link to previous lessons ¢ can students remember the names of some of e WLy RA 3Sy]| Anecdotal Are students
people, the people who were involved in the campaign? wA IK(Ga 5| observationof | working
z/céﬁzn::cjsildeas Next activity is to learn about some of the people who fought so hard for Cards participation successfully in their

Indigenous rights and were key people in the long campaign for a e Computers (1 per | within pair pairs?

which shaped
Australia as a
nation with a sense
of Australian
identity, relating to
the 1967
Referendum

22.EA.14
investigate the
contributions of
people and groups
who have helped
achieve civil and
political rights in
Australia

22.EA.11 learn
about ways in
which individuals
and organisations
can contribute to
and influence
representative
bodies

8.EA.10 prepare
and give oral
presentations,
including
appropriate use of
visual aids

ELAS the student
contributes to
group effectiveness

ELA6 the student
uses ICT effectively

referendum and equal civil rights.

91 OK LI ANJ O2YSa (2 GKS FTNRyd G2
from the mystery box. Each card has a name, picture and list of websites.
Students research their person using the websites provided. Students are
provided with a planning worksheet to complete specifying important
information to source, to help guide them in their research.

When the worksheet is completed students have to prepare a 3-min
presentaton2 Yy G KSANJ WwAIKG& 5STF3HsRSNJ
should be supported by either a poster or a PowerPoint presentation

(pair to choose).

If powerpoint presentation ¢ 4 slides max (plus title page) ¢ each student
develops 2 slides.

Groupingpairs (determined by teacher) Timing (approx)40-50mins

2. Choice of extension activities

(students continue on with selected activity)

1. Freeze Frame

Ly avYlff 3INRdzZJ a dk2RIS/Q ai 20 NS LINS
series of scenes relating to this unit of work. There is no sound or
movement in this presentation.

2. Visual Artwork
Students can work with various media to visually represent their ideas
and reflections regarding this unit of work.

3. Graphing
Students can graph the data results of the 1967 Referendum

4. Crossword puzzle
/ NBFGS I ONR&AAags2NR
about this unit of work.

LJdzi 1

pair)
e Planning
worksheet

List of people:

e Faith Bandler

e Jessie Street

o Chicka Dixon

e William Ferguson
e Pearl Gibbs

e Joyce Clague

e Jack Patten

e Gordon Bryant
e Charles Perkins
e Ruby Hammond
® Joe McGinness
e Herbert Coombs
e William Onus

e Doug Nicholls

¢ Digital camera

e Referendum
voting data

Is the planning
template helping to
guide and scaffold
their learning or
stifling it?

15.




Lessory ¢ 40-50 minutes

Sorting Out
Key Question: What were some of the strategies campaigners used in the lead up to the referendum?

ELA Indicators Learning Experiences Resources Assessment Reflection
22.EA.11 learn 1@ WwAIKG A erdafidBsy RSNARAQ t NB Teacher Reflection:
about ways in Pairs present their 3min speeches and posters/PowerPoint presentations Teacher Are students
whichindividuals | 2 v G KSANI F20dza awAIKiGa 5SFSYRSN Assessed: engaging in the

and organisations
can contribute to
and influence
representative
bodies

8.EA.10 prepare
and give oral
presentations,
including
appropriate use of
visual aids

8.EA.11 engage
listeners and use
spoken techniques
to emphasise
meaning

8.EA.6 listen
strategically and
systematically in
order to think
through ideas
presented, record
ideas and ask
questions (peer
assessments)

ELA10 The student
writes effectively
1.EA.5 reflect on
and discuss the
thinking tools or
processes they use

Students complete peer assessment templates for each presentation.

Groupingpairdwhole class Timing (approx)30-40mins
2. Reflection in Learning Logs

Students complete learning logs and a pair evaluation for this project (see
Reflection)

Grouping:ndividual Timing(approx):10mins

e SmartBoard
e Peer Assessment
templates

Assessment of
presentations
using jointly
constructed
rubric

Student
assessed:
Peer and self
evaluation
using provided
worksheets

presentations and
learning about
otk SNJ WwA 3
55SFSYRSNH
Is it evident
whether students
consider the rubric
in their planning?

Student Reflection:
Students reflect on
how well their pair
worked together
for the
presentation. Each
student gives a
score out of 10 for
various areas of
individual and pair
work.

Students reflect in
their learning
journals:
2 interesting
observations and
1 question about
the presentation
project
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Lessor8 ¢ 50-60 minutes

3.EA.9 clarify
beliefs, feelings
and values in
relation to
decisions in the
Thinking Hats
activity

ELAS the student
contributes to
group effectiveness

In groups students discuss and share thoughts and ideas to complete a
different coloured hat worksheet considering key questions

Red Hat: How do you feel about the rights of Indigenous people in the
past and present

White: What do we know about the differences in rights in the early
MdcnQakK

Yellow: What were the positive outcomes of the 1967 Referendum?
Black: What were the disadvantages/negative outcomes of the 1967
Referendum?

Green: What could / should we do now?

Blue hat: What has this unit of work made you think about?

Grouping:6 groups Timing (approx)20mins

e De Bono Hat
Templates
(6 per group)

observation of
participation in
6 Thinking Hats
discussions

ELA Indicators Learning Experiences Resources Assessment Reflection
21.EA.4 past and 1. Discussion and Time line journey Teacher Reflection:
contemporary Discussion points: e Atimeline Anecdotal Are students
people, e Thoughts/feelings about their learning so far journey for each | observation of | participating and
S/Zﬁizn::cjsildeas e What was learned through the presentations in terms of changes as group (coloured) participation in | engagingin
which shaped a result of campaigns for Indigenous rights? See resources discussion discussion and
Australia as a e Many Indigenous people felt that the Referendum was a key turning justifying

«. | nation with a sense point towards equal rights and combating discrimination, but felt responses? Are

£ | of Australian there was still a long way to go. What do you think? there some areas

2 | identity " ) s of hich i that need further

2 Inlgroups, students.v\.n receive a series of cards which list a year and a consolidation?

g 22.EA.10 sequence | Milestone for Aboriginal people. Once they have ordered these

._g key historical milestones by date they start at the start and read the journey. Student Reflection

T | eventstocreatea | o hing5 groups Timing (approx)20-30mins Students reflect in

© | narrative of a key . .

b o their learning

g period in ournals

] Australian history 2. Reflection in Learning Logs Oneoi ) ;
g £ Students complete learning logs and a pair evaluation for this project (see neong ° 2 Interest_mg
S 8 | ELAL0Thestudent | pefiaction) assessment of Observations
2 E writes effectively Learning and 1 Question
§ 2 1.EA.5 reflect on Groupingindividual Timing (approx)10mins Journals about the
S = | anddiscuss the timeline journey
2 P thinking tools or
= processes they use ~ . P
g"g’v 358 . 2y20Q3a ¢ CKAY(lAYy3a I+ida

3 Anecdotal

[&)

S

=

£

-

S

a

c

.0

e

(%2}
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o
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Lessor® ¢ 50-60 minutes

Taking Action:
Key Question: What information can we share with others to teach about the people who campaigned for rights, and

their stories?

ELA Indicators Learning Experiences Resources Assessment Reflection
22.EA.16 express 1. Exhibition Planning Teacher Reflection:
their own As a whole class construct a list of the activities that they have done Pieces of work Anecdotal Are students
viewpoints and throughout the unit. Students will turn the classroom into a exhibition so produced observation of | engaging in the
;Z:;‘;'g:t;:‘;i:ass that learning can be displayed and shared with others throughout unit | participationin | planning and

& A3 Planning planning and having a say?
1.EA.3 use logical | Procedure (Preparation) Sheet preparation of | Are students eager
and creative e Through whole class discussion select key pieces of work and Key resources the exhibition to share their
thinking to explore resources used throughout the unit and display them in sequential used learning and ideas?

knowledge, central
concepts and
stimulate
imagination in
planning the
exhibition

2.EA.2 select and
use appropriate
forms/products of
the inquiry process
for display
purposes

3.EA.1 prepare a
detailed plan and
timeframe, identify
resources and
actions

ELAS the student
contributes to
group effectiveness

GroupingWhole clasgy Groups

order around the classroom

On a large planning sheet assign tasks and responsibilities

Discuss who could be invited from the community as special guests
G e.g. local Indigenous elders/representatives, members of local
government or local media

9 OK LI ANJ LINBRdzOSa F a2K2 !Y
o0FraSR 2y GKSANI NBaShkNOK Ay
information on one side and a name and picture on the other.

G2 K2 !'Y LKé OF NRa RAaLX &SR
Students organised into groups to write captions explaining the
significance of various items/pieces of work around the room
Develop a program schedule to present works from the campaign
project ¢ e.g. jingles, advertisements etc.

Compile a program of exhibits, numbering each one, to be given to
visitors on their arrival

Students make invitations (part of an art lesson) for a parent,
friend, sibling or teacher, and for local Indigenous Elders

In a chosen session students have a practice expo for another class

Timing (approx)50-60mins

Card templates
T2N) d2 K2
Caption cards
Materials G e.g.
pins, blue-tak,
string, scissors
etc.

Are students
sharing tasks and
responsibilities?

Student Reflection
Through discussion
in this planning
activity students
will reflect on key
understandings
and products of
learning

18.




Lessorl0¢ 60 minutes

Taking Action:
Key Question: What information can we share with others to teach about the people who campaigned

for rights, and their stories?

ELA Indicators Learning Experiences Resources Assessment Reflection
3.EA.9 clarify 1. Exhibition Opening Day Teacher
beliefs, feelings Anecdotal Reflection:

and values in
relation to
decisions to
visitors

ELAS the student
contributes to

group
effectiveness

The student shareg
knowledge about:
22.EA.14 the
contributions of
people and groups
who have helped
achieve civil and
political rights in
Australia

22.EA.11 learn
about ways in
which individuals
and organisations
can contribute to
and influence
representative
bodies

ELA10 The student
writes effectively
1.EA.5 reflect on
and discuss the
thinking tools or
processes they use

Procedure (Exhibition)

e On the set day, visitors attend the expo

e Astudent welcomes the visitors, briefly outlines the focus of the
unitof work andthet NA Y OA LI f 2FFAOAL f

e Students act as exhibition guides and show visitors through the
exhibition

e Visitors invited to complete visitorQ book, commenting on what
they have learned from the exhibition

GroupingWhole class Timing (approx)45mins

2. Reflection in Learning Logs

As a whole class students briefly reflect on the exhibition ¢ e.g. what
worked well, what could have been improved?

Students then individually complete an exhibition evaluation for this
project to add to learning journals(see Reflection)

Grouping:ndividual Timing (approx)15mins

€

e Ribbon (to cut at

opening)

e Complete

displays

e Exhibition guide

badges

e Visitors book

e Exhibition
evaluation

observation of
participation in
exhibition

Are students
engaging in their
role as exhibition
guides?

Are students eager
to share their
learning and ideas?
Was the work /
products of
learning suitable
for this exhibition
format?

Student Reflection
Students complete
an exhibition
evaluation for their
Learning Journals

e Do you think
visitors enjoyed
the expo?
Why/why not?

e What worked
really well?

e What could we
do better next
time?

e What was
something you
really enjoyed
sharing with
visitors?

e What was
something you
were a little
unsure to share
because you still
have questions?
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Assessment and Evaluation

Assessment:

In this unit of work assessment is a continuous process of gathering and interpreting evidence to make judgements
about student learning. These assessment strategies help to plan, guide and implement the learning experiences (DET,
2007). Quality Teaching has a key focus in the assessment tasks and strategies which aim to promote high levels of
intellectual quality, are based on fostering a quality learning environment and make explicit to students the significance
of the task (DET, 2007).

5dzZNAyYy 3 (GKS dzyAld 2F ¢2N)] 2y3I2Ay3 FaasSaayvYSyid AyOf dzRAaAy3
discussion, questioningetccanpr2 A RS AY FT2NXN I GA2Yy | 062dzi aiddzRSy G Qa LINR 3N
ongoing formal and informal assessment can help to make sound judgements about individual learning (DET, 2007).

Evaluation is carried out during lessons by the teacher observing the students discussing issues and understandings with

others, asking and answering questions and the marking of work as it is completed (Whitton, Sinclair, Barker, Nanlohy,
Nosworthy, 2004).

The Learning Logs which students reflect in at all stages of the inquiry process are an excellent tool to assess progress
and provide information for future directions/planning/learning experiences.

Assessments have been planned to make expectations explicit, including sharing the rubrics against which items will be
assessed, and jointly constructing rubrics and evaluation tasks for one of the rich tasks.

Self and peer assessment has been incorporated to give students more control and responsibility for what they do and
encourage goal-setting and development of skills for life-long learning. It also makes students more aware of their own
learning process.

Tasks are able to be adapted and modified to meet a diverse range of learning styles and abilities. The tasks designed
cover different intelligences and different levels of thinking ¢ both higher order and lower order.
Assessment Tools and Strategies
e Learning journals
e Observation / anecdotal notes/ checklists/questioning
e Self assessment
e Peerassessment
e  Marking of written work
e StudentsCbroducts of learning / student generated works
0 Campaign project product
0 Rights Defender Presentation

This unit of work has been developed focusing on the premise of best practice in teaching which ensures that:
e Assessment is ongoing through a variety of informal and formal tasks and strategies so that sufficient evidence is
IJFGKSNBR (2 YI1S a2dzyR 2dzRISYSyda Fo62dzi AYyRADA Rz
e Assessment tasks and strategies promote high levels of intellectual quality, are based in a quality learning
environment and significance is explicit;
e Assessment collectively is fair and enables all students to demonstrate their learning achievements in a range of

contexts.
(DET, 2007, p.23)
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Evaluating Inquiry units

Evaluation and reflection has formed a key part of this unit of work and this is important at both a teacher and student

level.

! G§SFOKSNDa oAftAdGe G2 NBFESOG FyR S@lFfdza S A& | ONRI
evaluate their teaching style, including their performance in leading or prompting discussions, interacting with students,

the use of resources or materials, the pace of lessons and appropriateness of lessons (Barker, Nanlohy, Nosworthy,

Sinclair & Whitton, 2004). This process of evaluation and reflection can be supported through a structured process as

part of the unit of work.

Throughout this unit of work there are specific focus questions and topics ensuring teacher reflection at each stage. In

GKA& gl e 2y3A2Ay3 SGrftdzk GA2y 27F &0 dzR Symelidad procSdoNYy Ay I3 Sy
considering what changes or new directions could be taken to maximise meaningful learning experiences. The process of
collaboration to reflect and evaluate on the success of the inquiry unit, helps teachers to become more accomplished

and have an increased understanding of what is required to teach a successful inquiry unit.

The ability to peer and self assess their work and effort in learning is an important skill that can give students ownership

of their learning (Reynolds, 2009). This unit of work has explicit examples of self and peer assessment. This has been
supported in most circumstances by jointly developed rubrics and assessment checklists. The use of learning journals
throughout the unit is also a key tool to developingsii dZRSy 1aQ oAt AGe (2 NBFESOG 2y
and regular classroom conversation and discussion the teacher will be able to determine if learning outcomes are being

met, if the teaching and learning activities are meaningful and successful and if there are questions that students need

to explore further, either as part of this unit or as a lead in to another. In this way students can feel part of the learning
process.

References:

ACT Department of Education and Training. (2007). Every Chance to Lear@anberra: Neals.

Barker, K., Nanlohy, P., Nosworthy, M., Sinclair, C., & Whitton, D., (2004). Learning for Teaching, Teaching for Learning.
South Melbourne: Thomson.

Reynolds, R., (2009). Teaching Studies of Society and Envirortrirethe Primary Schodouth Melbourne: Oxford.
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Extension Activities

For this unit of work extension activities are included for those who seek extra challenges. As well as the extension
activities, there are a number of ways to extend learning and understandings generated throughout this unit of work in
the future.
Those concepts and topics that focus further on Indigenous rights will be part of the secondary curriculum. This could
include:

e Action after the Referendum ¢ Indigenous leaders focusing on rights based on indigenes status

e Past and present perspectives of Indigenous rights ¢ critically examining the years following the Referendum

e Contemporary issues of Indigenous rights and equal outcomes and opportunities.

e land Rights

Further extension activities or new direction for learning could involve:
e The Rights of the Child
e Comparing the rights of humans/children/communities in different countries
e An exploration of the history of Indigenous people in the local community
e Indigenous culture and art
e TheStolen Generaton¢S ®3d Ay GKS O2yGiSEG 2F yIFINNI GABS a¢KS
e Sharing literature that focuses on Indigenous Rights (see resource list for examples
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Resource List

Research Texts and Websites

1967 Referendum ¢ 40th Anniversary ¢ detailed information under the headings of Referendum; People; Related; Media; About and
Search - http://www.macquarienet.com.au/67referendum/X20060927174424-DEBBIE 1.html

Australian Institute of Aboriginal and Torres Strait Islander Affairs (AIATSIS)ch Y f Ay S 9EKAOAGAZ2Y &, SaH ¢K¢
Provides detailed information on the eras preceding the referendum, comprehensive information on the 1967 Referendum campaic
and infomation in the following decades.

http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html

lGGg22RY . @ O0HNnnNnoO®d® WwAIKGA FT2NI ! 02NRAIAYSaQd / NRrga bSady b

Benneti = { OMpypO WEeKS mopcTt ! 02NAIAYSE wWSTFSNBYRdAzYQ ! dzZAGNIF € ALY
http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?0pendocument&tabname=Summary&pr
0dno=1301.0&issue=2004&num=&viewuss

/| KSAGSNYIFYS Wd yR DFEfftAILYI . d OMppT O W/ AGAT SyWalbodrde:i K2 dzi N
Cambridge University Press

| SFfex Wd 6SRDPO 6 H N fssubs iniSboieBoNIWHTheSpirney Bréssa | R y il 3SQ
| SFfexX Wd 6SRO®O 0O H A Ussued imBotiefol. 18%: Th&SpidneylPrgsR  / A A f wAIKGaAQ

National Museumof ! dzZ& G NJ t Al Oy ®PRPO W/ 2ff 1 02NF GAYyIcFANI LYRAISYy2dza wA:
http://www.indigenousrights.net.au/section.asp?sID=5

aGwS F S NEIyKRSdzYo | O |SEhok® Sigyidkse My 8B (includes Government Party statements) - www.aiatsis.gov.au

Timeline of developments in Indigenous Rights - http://reconciliaction.org.au/nsw/wp-content/uploads/2008/02/timeline_2008.pdf

Teacher Reference Books:

ACT Department of Education and Training. (2007). Every Chance to Leaanberra: Neals.

McGrath, H., & Nobel, T., (2005). Eight Ways at Once I'(dZEd).MaIaysia: Pearson Longman.

Murdoch, K., (2009). Classroom Connectior®ahran, Vic: Eleanor Curtain Publishing.

Reynolds, R., (2009). Teaching Studies of Society and Environment in the Primary S&hablMelbourne: Oxford.

Wilson, J. and Wing Jan, L. (2003) Focus on Inquiry: A practical approach to integrated curriculum plan@anlyon South, Victoria:
Curriculum Corporation

Video and Audio Clips

The Foundation 1963-1977: Stand up, be counted
http://australianscreen.com.au/titles/foundation-1963-1977/clip3/ for video file, background information and teachers notes

Faith Bandler explains why Australians should vote yes
CNRBY ! ./ R20dzyYSy il NE2 NRK IhnhiRdn@Meek Bforb theRefe2efiduniiwasheld od May 27th 1967.
Awaye! ABC Retrieved from http://www.abc.net.au/rn/awaye/stories/2007/1927080.htm

Professor Zelman Cowen explains why the Referendum is needed
CNRBY ! ./ R20dzYSyidl NB (A {gin&l&ondieek eforb theRefe2efiduniiwasheld od MalWVtH 10§71 £ Q
1967 Referendum 40th Anniversary ¢ Macquarie Net Retrieved from http://www.macquarienet.com.au/67referendum/media.html

Aboriginal Referendum lJingle
I N}YRAZ2 2Ay3tS G2 SyO2dz2Ny3IS GKS ! dzZAGNIf ALY LlzotAO (G2 Wwx20S
National Film and Sound Archive http://www.nfsa.gov.au/the collection/collection spotlights/1967/1967.html

Going to Freedom Song

In May 1967 the Aboriginal and non-Aboriginal members of the Aboriginal-Australian Fellowship gathered to record a song for an

./ 520dzYSyidlNeE We¢KS 51e& 2F GKS 1o2NAIAYFEQ YFERS I 6SS1 68
LY ¢{L{ hyftAyS 9EKAODA (A yfwwi]l.abitkovaukeshibitiogsiRaferendSif/iSdddyhR dzY
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http://www.macquarienet.com.au/67referendum/X20060927174424-DEBBIE_1.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&viewuss
http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&viewuss
http://www.indigenousrights.net.au/section.asp?sID=5
http://www.aiatsis.gov.au/
http://reconciliaction.org.au/nsw/wp-content/uploads/2008/02/timeline_2008.pdf
http://australianscreen.com.au/titles/foundation-1963-1977/clip3/
http://www.abc.net.au/rn/awaye/stories/2007/1927080.htm
http://www.macquarienet.com.au/67referendum/media.html
http://www.nfsa.gov.au/the_collection/collection_spotlights/1967/1967.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html

Gary Williams remembers the 1967 Referendum

In 1967, Australians voted to include Aborigines and Torres Straits Islanders on the national census. In 2007 Gary Williams
remembers what it meant to a 21-year-old Aborigine living in Sydney.
http://www.youtube.com/watch?v=V-vX5kNpyLU&feature=fvsr

Images

AIATSIS - http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
e Official ballot paper
Women at polling booths
Waiting, 30 November 1965. Karen Hassen at Parliament House, Canberra
Bill Onus at Melbourne lunchtime rally on last day of the referendum campaign
30 June 1966, Sydney. Faith Bandler and her daughter Lilon at a protest rally held outside the Commonwealth Bank, Martin
Place Newsource.
(NSWSA) Tally board, referendum resulational Archives of Australia: A1200, L62995
o (WACommonwealth) Tally board, referendum resNHtional Archives of Australia: A1200, L62996
e More politicians/Aboriginal rights sign.

e Students involved in the Freedom Ride (1967) http://www].aiatsis.gov.au/exhibitions/freedomride/start.htm
e Aunt Celia and Granny Monsell campaigning in Brisbane for a YES vote http://www.indigenousrights.net.au/section.asp?sID=5
e Campaigning for Aboriginal citizenship in ¢1959 http://www.library.ug.edu.au/fryer/1967 referendum/index.html

Posters and Badges - http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
e Right Wrongs Write Yes for Aborigines

Yes for Aborigines

Vote Yes for Aboriginal citizenship rights

Vote Yes for Aboriginal Rights

He too is an Australia

Vote Yes badges

Vote Yes for Aboriginal rights badges

Write Yes badges

Slogans

Ywdza i A 0S X SyR F“zAaONJ\Y;\yliji\zy Yy26Q

W/ 2dzy i dz&a G23SGKSNY YI1S dza 2yS LIS2LX SQ

WwAIKG 2NRBy3Ia 2NRAGS |, 9{ F2NIJ ! 062NAIAYySa 2y aleé HTOHKQ

W5 2 y Q (dzydidzadda YOZ S dza O2dzy i Q

W+2GS a,Saé¢ F2NI 1 o2NRIAYLFE [/ AGA TéyaKxLJ NAIKGaQ

WLT (2 !OZNJ\EI)\)/S:;\ 82dz 62dzft R 6S FIFIANE Lizi &, Saé¢ Ay (G(KS o2
Weg2 aSOGA2ya RAA ONJ\YA)/IUSY SYR (KS (G620Q

WIog2NRIAYSa | yIFOGA2YyI € jdzSadAz2yQ
Retrieved from http://vels.vcaa.vic.edu.au/support/units/referendum/ref worksheet5.pdf

Information Related Websites (for students)

1967 Referendum ¢ 40th Anniversaryca | Olj dzr NAS b Sié Wt S2L) SQ
http://www.macquarienet.com.au/67referendum/people.html

Australian Institute of Aboriginal and Torres Strait Islander Affairs (AIATSIS)ch Y f AYS 9EKAOAGAZY &, S&H ¢ K¢
G ¢ KS /y SYNBittdh/Avwwi.aiatsis.gov.au/exhibitions/Referendum/index.html

Australian Biography - http://www.australianbiography.gov.au/

National Museum of Australia ¢ Collaborating for Indigenous Rights: People
http://www.indigenousrights.net.au/people.asp

GoGooligans.com Search Engine ¢ Advanced Safe Search for Kids and Teens. Educational/Academic search engine
http://www.lures.info/childrens search/gogooligans.html
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http://www1.aiatsis.gov.au/exhibitions/freedomride/start.htm
http://www.indigenousrights.net.au/section.asp?sID=5
http://www.library.uq.edu.au/fryer/1967_referendum/index.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://vels.vcaa.vic.edu.au/support/units/referendum/ref_worksheet5.pdf
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Supporting Literature to explore Indigenous Rights further

My Place
Sally Morgan
Key themes: Multiculturalism, Stolen Generation, Identity

Tell Me Why
Robyn Templeton and Sarah Jackson

Key themes: Identity, CI YAf 8% { G2t Sy DSYSNIGA2YyS WI o2NRAIAYylIEtAGRQ

Follow the Rabbit Proof Fence
Doris Pilkington
Key themes: Indigenous rights, Stolen Generation

The Burnt &ck
Anthony Hill
Key themes: Indigenous rights, Stolen Generation, Life on a Mission

The Rabbits
John Marsden
Key themes: Colonisation/Settlement, Land rights

LiQa !062dzi ¢AYSHY ! | Aad2Rédondatibn ! dz2A N> t Al { Ay OS C

The National Council for the Centenary of Federation. Reproduced with permission by Streetwize Communication
Key themes: Colonisation/Settlement, Reconciliation

Selections From The Little Black Princess
Aeneas Gunn
Key themes: Colonisation/Settlement, Reconciliation, Attitudes, Racism

For Every Child
Phyllis Fogelman Books in collaboration with UNICEF
Key themes: Rights of the Child

How to Heal a Broken Wing
Bob Graham
Key themes: Human rights, Care and Compassion

We are all Born Free: The Usrisal Declaration of Human Rights in Pictures

CNlyOSa [AyO2fy / KAfRNByQa .221a
Key themes: Human rights
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APPENDIX

UN Declaration Cards (Lesson 1)

Table of Rights (Lesson 2)

Rights Cards (Lesson 2)

Media Stations Worksheet (Lesson 3)

Three Level Guide (Lesson 4)

Sample Al ndigenous Rights Defendero cards (Lesson 6)
Planning Worksheet (Lesson 6)
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Lesson 1: UN Declaration Cards
Human Rights (adapted from Universal Declaration of Human Rights Plain Language Version)

When children are born, they are free and each should be treated in the same way. They have
reason and conscience and should act towards one another in a friendly manner.

Everyone can claim the following rights, despite

- a different sex - a different skin colour - speaking a different language
- thinking different things - believing in another religion - owning more or less
- being born in another social group - coming from anoth er country

It also makes no difference whether the country you live in is independent or not.

You have the right to live, and to live in freedom and safety.

Nobody has the right to treat you as his or her slave and you should not make anyone your slave.

Nobody has the right to torture you.

You should be legally protected in the same way everywhere, and like everyone else.

The law is the same for everyone; it should be applied in the same way to all without
discrimination.

You should be able to ask for  legal help when the rights your country grants you are not
respected.

Nobody has the right to put you in prison, to keep you there, or to send you away from your
country unjustly, or without good reason.

If you go on trial this should be done in public. The people who try you should not let themselves
be influenced by others.

You should be considered innocent until it can be proved that you are guilty. If you are accused
of a crime, you should always have the right to defend yourself. Nobody has the rig ht to condemn
you and punish you for something you have not done.
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You have the right to ask to be protected if someone tries to harm your good name, enter your
house, open your letters, or bother you or your family without a good reason.

You have the rig ht to come and go as you wish within your country. You have the right to leave
your country to go to another one; and you should be able to return to your country if you want.

If someone hurts you, you have the right to go to another country and ask it to protect you. You

lose this right if you have killed someone and if you, yourself, do not respect what is written here.

You have the right to belong to a country and nobody can prevent you, without a good reason,
from belonging to a country if you wish.

As soon as a person is legally entitled, he or she has the right to marry and have a family. In doing
this, neither the colour of your skin, the country you come from nor your religion should be

impediments. Men and women have the same rights when they are married and also when they

are separated. Nobody should force a person to marry. The government of your country should
protect you and the members of your family.

You have the right to own things and nobody has the right to take these from you without a
reason.

good

You have the right to profess your religion freely, to change it, and to practise it either on your own
or with other people.

You have the right to think what you want, to say what you like, and nobody should forbid you

from doing so. You sh ould be able to share your ideas also i with people from any other country.

You have the right to organize peaceful meetings or to take part in meetings in a peaceful way. It
is wrong to force someone to belong to a group.

You have the right to take parti  n your country's political affairs either by belonging to the
government yourself or by choosing politicians who have the same ideas as you. Governments
should be voted for regularly and voting should be secret. You should get a vote and all votes
should b e equal. You also have the same right to join the public service as anyone else.

The society in which you live should help you to develop and to make the most of all the
advantages (culture, work, social welfare) which are offered to you and to all the me n and
women in your country.

You have the right to work, to be free to choose your work, to get a salary which allows you to
support your family. If a man and a woman do the same work, they should get the same pay. All
people who work have the right to jo in together to defend their interests.
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Each work day should not be too long, since everyone has the right to rest and should be able to
take regular paid holidays.

You have the right to have whatever you need so that you and your family: do not fall ill orgo
hungry; have clothes and a house; and are helped if you are out of work, if you are ill, if you are

old, if your wife or husband is dead, or if you do not earn a living for any other reason you cannot
help. Mothers and their children are entitled to special care. All children have the same rights to
be protected, whether or not their mother was married when they were born.

You have the right to go to school and everyone should go to school. Primary schooling should be
free. You should be able to lear n a profession or continue your studies as far as you wish. At
school, you should be able to develop all your talents and you should be taught to get on with
others, whatever their race, religion or the country they come from. Your parents have the right t
choose how and what you will be taught at school.

You have the right to share in your community's arts and sciences, and any good they do. Your
works as an artist, writer, or a scientist should be protected, and you should be able to benefit
from them.

So that your rights wild.l be respected, there
should be local and worldwide.

mu s

You have duties towards the community within which your personality can only fully develop. The
law should guarantee human rights. It should allow everyone to respect others and to be
respected.

In all parts of the world, no society, no human being, should take it upon her or himself to act in
such a way as to destroy the rights which you have just been reading about.
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Lesson 2: Comparison Table of Rights

Non-Indigenous Indigenous
Area of rights Australian NSW| NT | QLD | SA | VIC | WA
Citizens
State vote
Marriage

Control own children

Freedom of movement

Ownership of property

Right to fair/award
wages

Right to drink alcohol
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Lesson 2: Non-Indigenous and Indigenous Rights Activity

| am a Wiradjuri man

and | am able to vote
within the state of NSW
and own property freely.

| am a Barkindji woman.
Where | live | have the
right to marry freely and
control my own
children.

| am a Wongaibon man.
| have the right to travel
freely in the state | live
in and receive award
wages in my job.

| am a Wailwan woman.

| can travel freely, but |

am not allowed to have
alcohol.

| am a Boonwurrung
man. | am able to vote
within the state of VIC,
but | don’t have the right
to own property freely.

| am a Woiworung man.
| do not have the right
to travel freely and am
not allowed to have
alcohol.

| am a Kurnai woman.
Where | live | can marry
freely and control my
own children.

| am a Djadjawurung
woman. | do not have
the right to receive
award wages for my
job.

| am a Wirangu woman.
| can marry freely but |
don’t have the right to
stop someone taking
away my children.

| am a Banggarla
woman. My family don’t
have the right to travel
freely and the adults
aren’t allowed to have
alcohol.

| am a Nawu woman.
| can vote in state
elections.

| am a Kaurna man. |
don’t have the right to
own property freely, or
to receive award wages
for my job.

| am a Wuli-wuli man. |

do not have the right to
vote in my state or to
own property freely.

| am a Gureng Gureng
man. | do not have the
right to marry freely or
to stop someone taking
away my children.

| am a Darumbal
woman.
| do not have the right
to travel freely and | am
not allowed to have
alcohol.

| am a Gugu-Badhun
woman. | do not have
the right to receive
award wages for my
job.
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| am a Yolngu man. | do
not have the right to
travel freely or own

property.

| am a Mudburra man. |
am allowed to vote in
Federal elections. | do
not have a right to
marry freely and am not
allowed have alcohol.

| am a Warlpirri woman.

| do not have the right

to receive award wages
for my job.

| am a Gurindji woman.
| don’t have the right to
stop someone taking
away my children.

| am a Watjarri woman.

| do not have the right to

travel freely or to marry
freely.

| am a Badimaya man.
| do not have the right
to vote Iin state
elections. | am not
allowed to have alcohol.

| am a Wajuk woman.
| don’t have the right to
stop someone taking
away my children.

| am a Nyaki-Nyaki
man.
| do not have the right to
own property or receive
award wages for my
job.
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Listening to Learn

In your groups visit each of the stations and listen to or watch the chosen clip.
After you have listened, answer these questions.

Station 1: Faith Bandler explains why Australians should vote yes
CNRBY ! ./ R20dzYSyidl NB (A {gin&&ondeek eforb theRefe2efiduniiwasheld od MalWVtB 10§71 £ Q

Q: What opportunities did Faith believe woblkel made available to Aboriginal people if the referendum succeeded?
A:

Q: Did Faith Bandler expect the government to lead Aborigines to a bettdClitd&) Yes No

Station 2: Professor Zelman Cowen explains why the Referendum is needed
FromABCd2 OdzY Sy i NB GAGE SR YimKdS onsweek betbo ik théiREf&Gendurd RabiFeldch Ydy D7€h 1967.

Q: According to Professor Cowen, what was the reason those people drawing up the constitution initially did not includs
Aboriginal people in theounting of the census?

A:

Q: Before the referendum, could the Commonwealth Government develop laws especially for Aboriginal@edgle?
Yes No

Station 3: Aboriginal Referendum Jingle
I N}YRAZ2 2Ay3tS (G2 SyO2dzMl B i FR NI dz2ORNNREIMIYYS 1826 fF 1O (IKS Wi (r S

Q: What do you think about this jingle?
A:

Station 4: Going to Freedom Song
Recorded by the Aboriginal and non-Aboriginal members of the Aboriginal-Australian Fellowship a week before the Referendum

Q:What are some of the rights this song is asking for?
A:

Q: Which jingle/song do you think would have been more effeci@iete) Referendum Jingle Going to
Freedom

Why?:

Station 5: Gary Williams remembers the 1967 Referendum
In 2007 Gary Williams remembers what it meant to a 21-year-old Aborigine living in Sydney.

Q: In this video Gary says he has hopes for the future. Do you think Indigenous people currently have the same rights
opportunities as noiindigenous Australians? Explain yousaer

A:
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Three-Level Reading Guide

Party Leaders Urge “Yes” Vote
The Right Honourable Harold Holt — Prime Minister

Level 1: Does the text say this?

1. Harold Holt’'s government wanted people to vote in favour of removing two provisions in the Constitution
which made specific reference to people of the Aboriginal race
True False

How does the text say this? Examples:

2. Harold Holt wants the keep Section 127 in the Constitution True False

How does the text say this? Examples:

Level 2: Does the text give you this idea?

3. Harold Holt is not interested in discussing interests and ideas with State Governments
True False

How does it give you this idea? Examples:

4. Harold Holt wants the changes passed so that Aboriginal people can vote
True False

How does it give you this idea? Examples:

Level 3: Do you agree with these thoughts (Circle ‘True’ or ‘False’) Explain why or why not?

5. It was very important to consider what other countries thought about Australia at this time
True False

6. If people voted ‘yes’ and the changes were made then Aboriginal people would have the same rights and
opportunities as non-Indigenous Australian citizens
True False
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Three-Level Reading Guide

Party Leaders Are Unanimous
The Right Honourable E.G Whitlam — Leader of the Federal Opposition

Level 1: Does the text say this?
1. Gough Whitlam’s party do not support a ‘yes vote’ for the referendum
True False

How does the text say this? Examples:

2. Gough Whitlam says that overseas countries don’t think the Australian constitution is discriminatory
True False

How does the text say this? Examples:

Level 2: Does the text give you this idea?

3. Gough Whitlam thinks that the National Government should have directly helped the Aboriginals already
True False

How does it give you this idea? Examples:

4. Indigenous Australians and non-Indigenous Australians have the same opportunities relating to housing,
health and education.
True False

How does it give you this idea? Examples:

Level 3: Do you agree with these thoughts (Circle ‘True’ or ‘False’) Explain why or why not?

5. It was very important to consider what other countries thought about Australia at this time
True False

6. If people voted ‘yes’ and the changes were made, then Aboriginal people would have the same rights and
opportunities as non-Indigenous Australian citizens
True False
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My name is

Pearl Gibbs

Learn more about me by
researching these websites:

National Museum of Australia
Collaborating for Indigenous Rights:
http://www.indigenousrights.net.au/peop

le.asp

AIATSIS Online Exhibition

http://www1.aiatsis.gov.au/exhibitions/R
eferendum/index.html

Macquarie Net ¢ 1967 Referendum
http://www.macquarienet.com.au/67refe
rendum/people.html

GoGooligans.com Search Engine ¢
http://www.lures.info/childrens_search/g

ogooligans.html

Myﬁame is
William Onus

Learn more about me by researching these websites:

National Museum of Australia ¢ Collaborating for Indigenous Rights:
http://www.indigenousrights.net.au/people.asp

AIATSIS Online Exhibition
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html

Macquarie Net ¢ 1967 Referendum
http://www.macquarienet.com.au/67referendum/people.html

GoGooligans.com Search Engine ¢
http://www.lures.info/childrens search/gogooligans.html
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Use this template to plan your presentation, focus your research and for taking fibdasuse your otes to prepare your-4lide presentation or poster.

52y Qi F2NHSG (G2 LINPRdzOS I GAGES &aftARS 4AGK GKS LISNE
Background Information (where/when the person was Work or organisations that your person has been involved
born, information about growing up, family etc.) in.
How they were involved in Indigenous rights, including in Interesting/special information about your person.

the 1967 Referendum.
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