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3. 

Rationale 
 
¢Ƙƛǎ ǳƴƛǘ ƻŦ ǿƻǊƪ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ ǿƛǘƘ ŀ ƪŜȅ ŦƻŎǳǎ ƻƴ ǘƘŜ ŎŀƳǇŀƛƎƴ ŦƻǊ ŎƛǾƛƭ ǊƛƎƘǘǎ ŦƻǊ 
Indigenous people in Australia.   This unit will focus on the 1967 Referendum and include stories of some of the 
people who campaigned for Indigenous Rights. 
 

Key understandings will take learners on a journey through a period in Australian history. These understandings 
are developed through an inquiry sequence to develop knowledge to support higher order thinking. 
 

Key understandings: 

 That Indigenous people did not have the same rights as non-Indigenous people throughout Australia 

before the mid-ƭŀǘŜ мфслΩǎ 

 That the Australian constitution was viewed by many people as discriminatory and a long campaign was 

implemented resulting in a large percentage of the Australian population voting in 1967 for a change to 

the constitution  

 That a number of people (Indigenous and non-Indigenous) worked hard to fight for and defend Indigenous 

rights ς students will learn about their stories 
 

This is an important topic which focuses students on Australia and Australians in the past and significant 
ŘŜǾŜƭƻǇƳŜƴǘǎ ƛƴ !ǳǎǘǊŀƭƛŀΩǎ ǇƻƭƛǘƛŎŀƭ ƘƛǎǘƻǊȅΦ ! ƪŜȅ ƳŀǊƪŜǊ ƻŦ ǇǊƻƎǊŜǎǎ ƛƴ ǘƘŜ !/¢ /ǳǊǊƛŎǳƭǳƳ ŦƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘis 
band of development (Year 6) is that they are able to describe the changing rights of Indigenous peoples and 
other social groups in Australia (DET, 2007).  
 

The 1967 Referendum was an important event in the process of Reconciliation between Aboriginal and non-
Aboriginal people living in Australia. The campaign was able to effectively focus public attention on the fact 
ǘƘŀǘ LƴŘƛƎŜƴƻǳǎ !ǳǎǘǊŀƭƛŀƴǎ ǿŜǊŜ ΨǎŜŎƻƴŘ Ŏƭŀǎǎ ŎƛǘƛȊŜƴǎΩ ǿƛǘƘ ŀ ǊŀƴƎŜ ƻŦ ǎƻŎƛŀƭ ŀƴŘ ƭŜƎƛǎƭŀǘƛǾŜ ƭƛƳƛǘŀǘƛƻƴǎ ƛƴ ǘƘŜƛǊ 
lives (National Museum of Australia, n.d.). 
 
Many Aboriginal people felt that changing sections of the constitution was essential in gaining formal 
recognition of their existence as people in their own country and saw the referendum as a turning point and 
marker of change that brought benefits, both symbolic and real, to Aboriginal people (Bennett, n.d.). 
 
wŜȅƴƻƭŘǎ ŀǊƎǳŜǎ ǘƘŀǘ ƛƴ ǳƴƛǘǎ ƛƴǾƻƭǾƛƴƎ LƴŘƛƎŜƴƻǳǎ ǎǘǳŘƛŜǎ άLǘ ƛǎ ƛƳǇƻǎǎƛōƭŜ ǘƻ ǎǇŜŀƪ ƻŦ !ōƻǊƛƎƛƴŀƭ ǇŜƻǇƭŜ ŀǎ ƻƴŜ 
group ς when children learn about Aboriginal humans and our ways of satisfying the universal human needs it 
ƛǎ ŜǎǎŜƴǘƛŀƭ ǘƘŀǘ ŀǘ ƭŜŀǎǘ ǎƻƳŜ ƛŘŜŀ ƻŦ ǘƘŜ ǇŀǊŀƳŜǘŜǊǎ ƻŦ ǘƘŜ ƎǊƻǳǇ ōŜƛƴƎ ƭŜŀǊƴŜŘ ŀōƻǳǘ ƛǎ ƎƛǾŜƴέόwŜȅƴƻƭŘǎΣ 
2009, p.146). In this unit of work activities focus on the differing rights of Indigenous people not as a whole 
only but in individual states, and this is put in the context of their Aboriginal language groups. In focusing on 
individual people, individual heritage will also be explored.  
 

This is an important topic to focus on for students to develop some key knowledge, understandings and 
concepts relating to Indigenous rights as this will be an important part of the curriculum when they enter 
secondary school. Ideas and concepts at the secondary level can be  explored in other contexts, such as the 
Indigenous leaders who focus on the rights for Aboriginals based on their status as indigenes, rather than as 
Australian citizens (Attwood, p.78.).  
 
Further, in future units of work they will have the opportunity to critically analyse past and present 
perspectives relating to Indigenous rights and to critically examine the years since 1967. As part of a secondary 
school curriculum students will also focus on contemporary issues surrounding Indigenous rights and equal 
outcomes and opportunities (DET, 2007). 



4. 

Context 
 

¢Ƙƛǎ ǳƴƛǘ ƻŦ ǿƻǊƪ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ for a Year 6 class as an inquiry based unit which, through 
a structured inquiry process, students seek information and use it to draw conclusions and generate new 
knowledge (DET, 2007). Inquiry based learning should be a key part of the learning environment with students 
forming their own questions about topics and being given time to explore ideas and answers. This process is an 
important key to ensuring the learning is interesting and relevant to ǎǘǳŘŜƴǘǎΩ own lives and allows them to be 
engaged in the process of investigating, processing, organising, synthesising, refining and extending their 
knowledge (Wilson & Jan, 2003).  
 

 

Assessment for Learning tasks have been developed to help ascertain prior learning and understanding. It is 
likely that most students would have completed a unit on the Arrival of the First Fleet and Captain Cook but 
may or may not have considered multiple perspectives of this part of Australian history.  
Further, students maȅ ƘŀǾŜ ƭƻƻƪŜŘ ŀǘ ΨǊƛƎƘǘǎΩ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŎƘƛƭŘǊŜƴΣ ƛƳƳƛƎǊŀƴǘǎ ŀƴŘ ŀǎȅƭǳƳ ǎŜŜƪŜǊǎΣ ƛǎǎǳŜǎ 
which are prominent in national and international media. In Civics and Citizenship units students may also have 
considered and investigated their rights at school. OveǊŀƭƭ ǎǘǳŘŜƴǘǎ Ƴŀȅ ƘŀǾŜ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ΨǊƛƎƘǘǎΩ ƛƴ ŀ 
general sense but may not have focused in depth on Indigenous rights or the history behind Indigenous rights.   
 
The stages of the inquiry process are based on the Kath Murdoch integrated inquiry framework in which a 
sequence of activities and experiences is developed to build and challenge student perceptions (Murdoch, 
2006, p. 5). The process begins by eliciting studentΩs prior knowledge and misconceptions then moves through 
a process where knowledge is extended, challenged and refined as students and teachers draw on a range of 
resources and work across key learning areas (Murdoch, 2006, p. 5). 
 
In this process there are numerous benefits and learning is more effective when action is taken to: 

 Recognise prior learning experiences and explicitly build on these 

 Encourage students to understand and reflect on their own process of learning  

 Directly involve students in gathering information first hand 

 Give students the opportunity to construct knowledge in different ways 

 Give students some choice to follow paths of interest 

 Encourage risk-taking 

 Pursue learning without the restriction of subject boundaries 

 Provide a quality learning environment where self-esteem is nurtured 

(Murdoch, 2006) 
 

Overall, in this process strategies are learner centred and can be applied in a number of ways to make learning 
meaningful.  
 
The sequence of activities is grouped under broad headings: 

1. Tuning In 
2. Finding Out 

3. Sorting Out 
4. Going Further 

5. Making Connections 
6. Taking Action 

 
At each stage I have developed key activities and key questions to build and extend on knowledge and 
understandings, based on the broad purposes for each stage outlined by Murdoch (2006). These are important 
components of the planning process, however the teacher implementing the unit can modify them to ensure 
that suggested directions for learning and new ideas from students could be incorporated into future 
experiences. 
 

1. Tuning In 

The broad purpose of the tuning in stage is to find out what students already know, think and feel about 
a topic, provide a focus for the forthcoming lessons and ascertain questions and interest about a topic. 
This can help to inform and plan future experiences and activities. Lƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέΣ ŀ /ƻǾŜǊ tǳȊȊƭŜǎ 



5. 

activity engages the students in images relating to the context of the unit and a Brainstorming session 
elicits current ideas and understandings about human and civil rights and matches it with concrete 
learning. 
 

2. Finding Out 

The broad purpose of the finding out stage includes stimulating studentΩǎ curiosity, providing new 
information, raising additional ǉǳŜǎǘƛƻƴǎ ŀƴŘ ǇǊƻǾƛŘƛƴƎ ŀ ǎƘŀǊŜŘ ŜȄǇŜǊƛŜƴŎŜΦ Lƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ƭŜŀǊƴƛƴƎ 
links to previous discussions around human and civil rights and provides new information in the context 
of Indigenous rights. The class engages in a shared experience of a learning experiment which aims, 
through a classroom context, to help students reflect on the feelings surrounding discrimination and the 
impact of not having equal rights. They also have the opportunity to gain new information and engage 
with audio and video recordings relating to the topic, in an historical and contemporary context.  
 

3. Sorting Out 

In this stage students process and represent information and ideas and apply and transfer knowledge to 
a range of different contexts. It can also involve developing skills in other key learning areas such as 
English, technology and the Arts and to assist students to explore some of the feelings, values and 
attitudes associated with a topic. In ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ǎǘǳŘŜƴǘǎ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ ǊŜƭŜǾŀƴǘ 
historical texts and analyse these at a literal, interpretive and analytical level in a Three-Level Guide.  
They also transfer their learning and attitudes to a different context in a campaign project which utilises 
different formats to present and organise learning. 
 

4. Going Further 

In this stage students should be extended and challenged, broaden their range of understandings and 
ŘŜǾŜƭƻǇ ƛƴŘŜǇŜƴŘŜƴǘ ǊŜǎŜŀǊŎƘ ǎƪƛƭƭǎΦ ¢Ƙƛǎ ƛǎ ǎǳǇǇƻǊǘŜŘ ƛƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ǘƘǊƻǳƎƘ ƛƴǾŜǎǘƛƎŀǘƛƻƴ ƻŦ 
individual Indigenous rights campaigners. The information is organised, presented and shared with other 
students. 
 

5. Making Conclusions 

The broad purpose of this stage includes assisting students to draw conclusions, inform future planning, 
ŜƴŎƻǳǊŀƎŜ ǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ǎȅƴǘƘŜǎƛǎŜ ōƛƎ ƛŘŜŀǎΦ ¢Ƙƛǎ ǘŀƪŜǎ ǇƭŀŎŜ ƛƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ǘƘǊƻǳƎƘ ǎǘǊǳŎǘǳǊŜŘ 
discussion and investigation of a timeline which will determine interest in related topics for future 
planning. It is also important to help students explore and justify their feelings and values related to a 
ǘƻǇƛŎ ŀƴŘ ŘŜǾŜƭƻǇ ƳŜǘŀŎƻƎƴƛǘƛǾŜ ǎƪƛƭƭǎΣ ǿƘƛŎƘ ƘŀǾŜ ōŜŜƴ ŀǇǇƭƛŜŘ ƛƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ǘƘƻǳƎƘ ŀƴ ŀŎǘƛǾƛǘȅ 
ǳǎƛƴƎ 5Ŝ .ƻƴƻΩǎ с ¢ƘƛƴƪƛƴƎ IŀǘǎΦ 
 

6. Taking Action 

A broad purpose is to allow students to apply what they have learned through their investigations to a 
real-ƭƛŦŜ ǇǳǊǇƻǎŜŦǳƭ ŎƻƴǘŜȄǘΣ ǿƘƛŎƘ ƛƴ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ƛǎ ŀƴ ŀƴƴƻǘŀǘŜŘ ŜȄƘƛōƛǘƛƻƴΦ ¢ƘǊƻǳƎƘ ŀƴ ŜȄƘƛōƛǘƛƻƴ 
and by sharing work done throughout the unit, students can inform others about the issues central to 
the topic while at the same time reflect on their own learning. 

 
L ƘŀǾŜ ŀƭǎƻ ǇƭŀƴƴŜŘ ŀŎǘƛǾƛǘƛŜǎ ǿƘƛŎƘ ǳǘƛƭƛǎŜ DŀǊŘƴŜǊΩǎ aǳƭǘƛǇƭŜ LƴǘŜƭƭƛƎŜƴŎŜǎ ŀƴŘ .ƭƻƻƳΩǎ ¢ŀȄƻƴƻƳȅΦ ¢ƘǊƻǳƎƘ 
these strategies I aim to allow students to explore concepts in a variety of ways, engage different intelligence 
ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŀŘŘǊŜǎǎ ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎ όaŎDǊŀǘƘ ϧ bƻōƭŜΣ нллрύΦ Lƴ ǘƘƛǎ ŦƻǊƳŀǘ ǎǳōǎǘŀƴǘƛǾŜ 
communication and higher level thinking are encouraged. 
 
Questioning and discussion form a key component of this unit of work. Wilson and Jan suggest that there are 
several stages of inquiry within a successful unit of work (2003, p. 26). Questioning is used in each stage to 
support, facilitate and extend learning by clarifying and/or extending understanding and skills, gaining feedback 
on teaching and learning, creating links between new and prior knowledge, providing possibilities and 
challenges, and stimulating reflection (Wilson and Jan, 2003). These questioning strategies align well with 
Blooms Taxonomy to encourage the use of higher order thinking skills. 



6. 

Links to Curriculum Frameworks 
 
This unit of work has been developed to target the outcomes and understandings of the ACT Curriculum 
Framework Every Chance to Learn.  Elements from the Quality Teaching Framework provided the planning base 
for teaching and learning activities. 
/ǳǊǊƛŎǳƭǳƳ ƻǳǘŎƻƳŜǎ ŦƻǊ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ŀǊŜ ƭƛǎǘŜŘ ƛƴ ǘƘŜ ¦ƴƛǘ hǾŜǊǾƛŜǿΣ ƛƴŎƭǳŘƛƴƎ ǊŜŦŜǊŜƴŎŜ ǘƻ ǘƘƻǎŜ ǘƘŀǘ ŀǊŜ 
covered in depth and those that are partially covered. 
 

The key ELAs that form the focus of this unit are: 
 

ELA 22 The student understands and values what it is to be a citizen with a democracy ς specifically: 

 22.EA.14 investigate the contributions of people and groups who have helped achieve civil and political 

rights in Australia 

 22.EA.11 learn about ways in which individuals and organisations can contribute to and influence 

representative 
 

ELA 21 The student understands about Australia and Australians ς specifically: 

 21.EA.4 past and contemporary people, movements, events and ideas which shaped Australia as a 

nation with a sense of Australian identity (in the context of the 1967 Referendum) 

 
This unit of work takes on a historical perspective which is particularly pertinent considering the current 
development of a National History Curriculum. Through this we know that history is a story that links the past 
ǘƻ ǘƘŜ ǇǊŜǎŜƴǘΦ ά¸Ŝǎ ǘƻ wƛƎƘǘǎέ ŜƴŘŜŀǾƻǳǊǎ ǘƻ ƳŜŜǘ ǘƘŜ ŀƛƳ ƻŦ ǘƘŜ bŀǘƛƻƴŀƭ IƛǎǘƻǊȅ /ǳǊǊƛŎǳƭǳƳ ōȅ άŜƴƎŀƎƛƴƎ 
students in meaningful, challenging and interesting ways to tap intƻ ǘƘŜƛǊ ƛƴƴŀǘŜ ŎǳǊƛƻǎƛǘȅ ŀōƻǳǘ ǘƘŜ ǿƻǊƭŘέ 
(ACRA, n.d, p. 16). 
 
This unit of work aligns well with the Melbourne Declaration of Educational Goals For Young Australians, 
particularly that successful learners are active and informed citizens who:  

 Develop their capacity to learn and play an active role in their own learning; 

 Are able to think deeply and logically and obtain and evaluate evidence in a disciplined way; 

 Are creative, innovative and resourceful, and are able to solve problems in ways that draw upon a 

range of learning areas and disciplines;  

 Are able to plan activities independently, collaborate, work in teams and communicate ideas; 

 Are able to make sense of their world and think about how things have become the way they are 

 Are motivated to reach their full potential; 

 Understand and acknowledge the value of Indigenous cultures and possess the knowledge, skills and 

understandings to contribute to and benefit from reconciliation between non-Indigenous and 

Indigenous Australians 

(MCYEETA, 2008). 
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8. 

 

ά¸Ŝǎ ǘƻ wƛƎƘǘǎ!έ 

Focus: 
The campaign for civil rights for Indigenous people in Australia (in the context of 
the 1967 Referendum) and stories of human rights defenders 

Skills 

 Analysing 

 Classifying 

 Cooperating 

 Elaborating 

 Explaining 

 Inferring 

 Justifying 

 Listening 

 Locating information 

 Making choices 

 Ordering events 

 Organising 

 Performing 

 Planning 

 Presenting in a range of 
ways 

 Providing feedback 

 Questioning 

 Reading 

 Recognising bias 

 Reflecting 

 Research skills 

 Responding to others 
work 

 Sharing ideas 

 Summarising 

 Using ICT 

 Viewing 

 Visually representing 

 Working to a timeline 
 
Key Skills (bold) 

Guiding Question: Who are some of the people who campaigned for Indigenous 
rights and what did they fight for? 

Duration: 6 weeks Year Group: Year 6 

Unit Plan and Learning Experiences 

Key Understandings: 

 That Indigenous people did not have the same rights as non-Indigenous people 
throughout Australia before the mid-ƭŀǘŜ мфслΩǎ 

 That the Australian constitution was viewed by many people as discriminatory and 
a campaign implemented resulting in a large percentage of the Australian 
population voting for this to change in 1967 

 That a number of people (Indigenous and non-Indigenous) worked hard to fight for 
and defend Indigenous rights ς students will learn about their stories 

Related values and attitudes: 
 Develops an interest in finding out about Australia and the lives of Australians at 

different times 

 Value and respect Indigenous peoples both past and present 

 Appreciate and respect the diversity of Australians and their contributions to the 
development of Australia 

 Appreciate the individual and collective freedom inherent in a democracy 

 Persevere when thinking through ideas, issues and problems and seek help with 
learning when they need it 

 Be reflective about their thinking and learning 

 Develop curiosity, openness to new ideas and an inquiring habit of mind 

 Appreciate the steps required to undertake a rigorous inquiry that draws valid 
conclusions 

 Value acting with integrity, compassion and respect 

 Appreciate how working in a group can enhance and support their learning and 
development of life skills 

 Respect the rights of all group members to have different opinions, ideas and skills 

 Take responsibility for their behaviour and contribution to group effectiveness 

Essential Learning Achievements 
ELA 1: Uses a range of strategies to 
think and learn 

x 
ELA 10: Writes effectively 

/ 
ELA 19: Understands and applies scientific 
knowledge 

 

ELA 2: Understands and applies the 
inquiry process x 

ELA 11: Critically interprets and 
creates texts / 

ELA 20: Acts for an environmentally 
sustainable future  

ELA 3: Makes considered decisions 
x 

ELA 12: Takes action to promote 
health and well-being 

 
ELA 21: Understands about Australia and 
Australians 

x 

ELA 4: Acts with integrity and 
regard for others 

/ 
ELA 13: Is physically skilled and 
active 

 
ELA 22: Understands and values what it 
means to be a citizen within a democracy 

x 

ELA 5: Contributes to group 
effectiveness 

x 
ELA 14: Manages self and 
relationships 

 
ELA 23: Understands world events and 
issues 

 

ELA 6: Uses Information and 
Communication Technologies 
effectively 

x 
ELA 15: Communicates with 
intercultural understanding / 

ELA 24: Makes informed choices about 
money and finance  

ELA 7: Creates, presents and 
appreciations artistic works 

/ 
ELA 16: Understands and applies 
number 

 
ELA 25: Designs, makes and appraises using 
technology 

 

ELA 8: Speaks with purpose and 
effect 

x 
ELA 17: Chooses and uses 
measures 

 
X = covered in depth. 
/ = covered partially. 

 
ELA: 9 Reads effectively 
 / 

ELA 18: Recognises and 
represents patterns and 
relationships 
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Quality Teaching  
Intellectual Quality  Quality Learning Environment  Significance  

Deep Knowledge 
Deep Understanding 

Higher Order Thinking 
Substantive Communication 

 Explicit quality criteria 
Engagement 

High Expectations 
Social Support 

{ǘǳŘŜƴǘΩǎ ǎŜƭŦ ǊŜgulation 
Student Direction 

 Background Knowledge 
Knowledge Integration 

Inclusivity 
Connectedness 

 

Assessment For Learning 
1. Cover Puzzles 
Students try to guess the identity of some images as they are slowly revealed. These images focus on the theme of human 
rights, protesting, discrimination etc. from around the world ς some images students may not be familiar with but should 
still be able to discern a common theme. Discussion in this activity can reveal understandings and misconceptions. 
 

2. Brainstorming and Organising Ideas 
As a whole class students brainstorm the rights they think children, young people and adults have as Australian citizens. 
They establish understandings further by linking and summarising their ideas using the 30 statements of the UN 
Declaration of Human Rights (plain language version). Students then categorise these under simple definitions of human 
rights and civil rights. This provides a sound base for investigating Indigenous rights in future lessons. 

Assessment Of Learning (Rich Tasks) 
1. Campaign Project  
In groups students will plan and present a campaign strategy which could have been used at the time to encourage people 
ǘƻ ǾƻǘŜ Ψ¸ŜǎΩΦ ¢ƘŜȅ ƴŜŜŘ ǘƻ ŘŜŎƛŘŜ ƻƴ ŀ ǎǇŜŎƛŦƛŎ ǎƭƻƎŀƴ ǘƘŜȅ ǿƛƭƭ ǳǎŜΦ DǊƻǳǇǎ Ŏŀƴ ŎƘƻƻǎŜ ǘƘŜ ŦƻǊƳŀǘ ƛƴ ǿƘƛch they would 
like to present their idea. For example: 

 A 30 second TV commercial 

 A radio or TV jingle 

 A large poster 

 Stickers, badges or flyers 
 

2. Rights Defender Presentation 
Students will learn about some of the people who fought hard for Indigenous rights and were key people in the campaign 
for a referendum and equal civil rights.  Lƴ ǇŀƛǊǎ ŀƴ ΨLƴŘƛƎŜƴƻǳǎ wƛƎƘǘǎ 5ŜŦŜƴŘŜǊΩ ǿƛƭƭ ōŜ ǎŜƭŜŎǘŜŘ ǊŀƴŘƻƳƭȅ ŦǊƻƳ ǘƘŜ 
mystery box. Each card has a name, picture and list of websites. Students will be required to: 

 Research their person using the websites provided 

 Complete the planning worksheet provided specifying important information to source 

 When a research and planning worksheet is completed students prepare a 3-min oral ǇǊŜǎŜƴǘŀǘƛƻƴ ƻƴ ǘƘŜƛǊ ΨwƛƎƘǘǎ 
5ŜŦŜƴŘŜǊΩ ǘƻ share with the class. This should be supported by either a poster or a PowerPoint presentation  

 For PowerPoint presentations students should have 4 slides max (plus title page) ς each student develops 2 slides 

 Images and key headings should be used to support the oral presentation 

 Students present in pairs to the class 

 Students peer assess all presentations, completing a brief checklist 
 

3. Learning Journals (ongoing assessment) 
At various stages of this inquiry unit students will be asked to reflect on their learning in their learning journals by 
responding to some focus questions. This also involves reflecting on the success of each learning activity. 

 Students are provided with focus questions for their writing after particular activities 

 Teacher regularly provides written feedback (as an ongoing dialogue between teacher and student) 

 Students include photos that are taken throughout the unit of work in their Learning Journals 

 Teacher incorporates questions from Learning Journals into future planning 

Key Questions throughout the inquiry process 
Tuning in: What are human rights and civil rights? 
Finding Out: Did Indigenous people and non-Indigenous people enjoy the same rights in the early мфслΩǎ? 
Sorting Out: What were some of the strategies campaigners used in the lead up to the referendum? 
Going Further: Who were some of the people who campaigned for rights and for the referendum? 
Making conclusions: Did things change as a result of campaigns for Indigenous rights?  
Taking action: What information can we share with others to teach about the people who campaigned for rights, and 
their stories? 
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 Lesson 1 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity, relating to 
the 1967 
Referendum 
 
8.EA.5 listen and 
speak in 
discussions, 
conversations and 
debates 
 
3.EA.2 use the 
inquiry process to 
gather information 
from a variety of 
sources to identify 
additional options 
(over unit of work) 
 
 
ELA5 the student 
contributes to 
group effectiveness 

1. Cover Puzzles  
Students try to guess the identity of some images as they are slowly 
revealed. 
These images focus on the theme of human rights, protesting, 
discrimination etc. from around the world ς some images students may 
not be familiar with but should still be able to discern a common theme. 
 

Teacher Questioning: 

 What do these images make you think of? 

 Why do they make you think that? 

 What are some of the feelings behind these images? 
 

Grouping: Whole class activity                                         Timing (approx): 10-15mins 
 

2. Brainstorming about rights 
As a whole class students brainstorm the rights they think children, young 
people and adults have as Australian citizens. 
Next, hand out cards to each student which list the rights of the UN 
Declaration of Human Rights (plain language version) ς students 
read/discuss and then add to the list any of these rights that are missing. 
Find links in relation to suggestions already given by students ς e.g. 19. 
You have the right to think what you want, to say what you like, and nobody 
should forbid you from doing so. You should be able to share your ideas alsowith 

people from any other country - where does it fit in relation to a right 
students may have already said ς ƛΦŜΦ άŦǊŜŜŘƻƳ ƻŦ ǎǇŜŜŎƘέΦ 
 

Teacher Questioning/Discussion 

 Do you think all people enjoy these rights all the time?  

 What about in the past? 

 What rights are most important to you and why? 
 

Grouping: Whole class activity                                      Timing (approx): 20mins 
 

3. Organising our ideas* 
Next, look at basic definitions of the types of rights ς civil and political 
rights and economic, cultural and social rights ς in groups students will 
sort the rights from the whole class brainstorm into these categories*  
These lists will then be shared and discussed as a class. 
  

Grouping: Groups of 3-4                                                 Timing (approx): 15-20mins 
 

Action for next lesson: .ǊƛŜŦƭȅ ƭƛƴƪ ƛƴǘƻ ƴŜȄǘ ƭŜǎǎƻƴΩǎ focus on the rights of 
Indigenous people in the past 
 

Pictures of images 
on Smartboard - 
covered to reveal 
piece by piece 
 
List of images: 
(See resource list) 
 
 
 
 
 
 
 
 
 

 UN Declaration 
Cards (1-30) 

 
 
 
 
 
 
*This activity will 
need some clear and 
simple definitions of 
the types of rights 
and some support 
and scaffolding from 
the teacher. 

 
Definitions of types 
of rights: 
See resource 
ΨHuman Rights and 
Civil RightsΩ 

Observation of 
discussion at 
whole class 
and group level 
 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Use the 
information from 
these tuning in 
activities to inform 
planning. 
Display completed 
graffiti boards in 
the classroom for 
students to refer to 
throughout the 
unit. 
 
Student Reflection: 
Students will 
reflect on learning 
and experiences 
through answering 
informal teacher 
questioning and 
through whole 
class discussion 
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 Lesson 2 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity, relating to 
the 1967 
Referendum 
 
22.EA.9 learn 
about the civic 
values, rights and 
responsibilities of 
Australian citizens 
 
4.EA.13 identify 
discrimination in 
texts and actual 
situations 
 
4.EA.1 examine 
concepts such as 
ΨŜǘƘƛŎŀƭΩΣ ΨƳƻǊŀƭΩΣ 
ΨƧǳǎǘΩ ŀƴŘ ΨŜǉǳŀƭΩ 
 
ELA5 the student 
contributes to 
group effectiveness 

1. Rights of Indigenous and non-Indigenous people in the 1960s  
Link to previous lesson on human and civil rights. Discuss that not all people 
enjoyed all rights in our past. Outline the activity for students to find out 
about the rights of Indigenous and non-Indigenous people throughout 
Australia by 1967. 
Each group will receive a set of four cards ς these cards summarise the rights 
of Indigenous people in the by 1967 for a particular state. Each group will 
need to read the card, determine the Australian state the person is from (by 
checking the Aboriginal Language Map) and complete the table of rights for 
that state. When finished, each group will share their results for their state on 
the whole class table ς groups will add this information on the other states to 
their own tables. The teacher will complete the column on the rights of non-
Indigenous Australian citizens. 
 

Teacher Questioning (whole class discussion after activity): 

 How do you think Indigenous people felt about not having the same 
rights as non-Indigenous people, or even the same rights as Indigenous 
people who lived in other states? 

 Do you think there could be any problems or confusion with having 
such different laws for each state? 

 

Grouping: 6 groups                                                       Timing (approx): 20-30mins 
 

2. Rights in the classroom ς a learning experiment 
[ŜŀŘ ƛƴǘƻ ƭŜǎǎƻƴ ǿƛǘƘ ŀ ōǊƛŜŦ ŜȄǇƭŀƴŀǘƛƻƴ ǘƘŀǘ ŀƴ ΨŜȄǇŜǊƛƳŜƴǘΩ ǿƛƭƭ ƘŜƭǇ ǳǎ 
reflect on how discrimination makes people feel ς some people may be 
unhappy with what they are/are not allowed to do or think it is unfair but this 
is to help us understand the impact of not having the same rights. 
 

Reveal on whiteboard/SmartBoard the following: 
Section 51 ς The classroom teacher shall, subject to the class rules, have 
power to make arrangements for fun activities with respect to all members in 
the class, other than those with blue eyes. 
Section 127 ς In reckoning the numbers of the students in class 6B to provide 
special games and resources, those with blue eyes shall not be counted. 
 

1. Set up some fun activity/game stations in the classroom ς all students 
(other than those with blue eyes) can play at these stations. Those with blue 
eyes can sit in a group and talk quietly ς this group has no resources.  
2. Then introduce an item (e.g. ice block, ball etc) for all students. Except, that 
ōŜŎŀǳǎŜ ȅƻǳ ŘƛŘƴΩǘ Ŏƻǳƴǘ ǘƘƻǎŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ōƭǳŜ ŜȅŜǎ ς there are not 
enough items for everyone. Only those non-blue eyed people will get an item. 
 

Discussion (circle time format - ǿƘƻƭŜ ŎƭŀǎǎΣ ŀŦǘŜǊ ΨƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛƳŜƴǘΩ) 

 How did you feel as part of either the majority/minority group? 

 How did you feel about the people in the other group? 
 

Grouping: Whole class                                                   Timing (approx): 20-30mins 

 

 A3 Table of 
Rights (per 
person) 

 Rights Cards (4 
per group) 

 Aboriginal 
Language Map 
(per group) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 Section outlines 
on SmartBoard 

 

 
 
Completion of 
table of rights 
 
 
 
 
 
 
 
 
 
Observation of 
discussion at 
whole class 
and group level 
(both 
activities) 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
engaging in the 
topic based on 
observations / 
questioning and 
discussion. 
Are learning 
experiences 
enabling students 
to gather new 
information? 
 
Student Reflection: 
Students reflect in 
classroom 
discussion (circle 
time format) 
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 Lesson 3 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity, relating to 
the 1967 
Referendum 
 

22.EA.14 
investigate the 
contributions of 
people and groups 
who have helped 
achieve civil and 
political rights in 
Australia 
 

22.EA.10 learn 
about ways in 
which 
governments make 
decisions and how 
these decisions 
impact on people 
 

2.EA.8 assess and 
interpret a range of 
primary and/or 
secondary sources 
of information  
 

11.EA.9 explore the 
ways that media 
and ICT can 
influence public 
opinion 
 

ELA5 the student 
contributes to 
group effectiveness 
 

ELA6 the student 
uses ICT effectively 

 

1. Video 
Link to investigation into rights of Indigenous and non-Indigenous people 
from previous lesson. Link to learning experiment from previous lesson ς 
facilitate some brief discussion on what students could do if they felt they 
were being treated unfairly in the school ς e.g. speak to people in 
authority, form a group, protest etc.  
Discuss the development of organisations that were formed to fight for 
Indigenous rights and show video: 
Video ς The Foundation 1963-1977: Stand up, be counted (2min 48sec) 
 
Grouping: whole class                                                       Timing (approx): 5mins 

 
Explicit teaching: Referendum 
Link to references in video to referendum and provisions in the 
constitution that related to Aboriginal people. Show these sections. Link 
to previous lesson where sections of the class rules discriminated against 
those with blue eyes. 
Explicit teaching about referendum as lead in to next activity. Use 
artefacts and images to support. 
 
Grouping: whole class                                                       Timing (approx): 10mins 

 
 
2. Media stations 
Groups to rotate around the media stations and complete a worksheet. 
Stations:  
1. Faith Bandler explains why Australians should vote yes  
2. Professor Zelman Cowen explains why the Referendum is needed 
3. Aboriginal Referendum Jingle 
4. Going to Freedom Song 
5. Gary Williams remembers the 1967 Referendum 
 

Groups rotate around the media stations, listening/viewing the items and 
completing an accompanying worksheet. 
 

Grouping: 5 groups                                                       Timing (approx): 30-40mins 
 
 
 

3. Reflection in Learning Logs 
Students complete learning logs for this lesson (see Reflection) 
 
Grouping: Individual                                                     Timing (approx): 10mins 
 

 

 

 Video on 
SmartBoard 
Ψ{ǘŀƴŘ ǳǇΣ ōŜ 
ŎƻǳƴǘŜŘΩ 

 
 
 
 
 
 
 
 
See resource list for 
relevant research 
and information 
Supporting 
materials: 

 Ballot paper 

 Photographs 

 Posters 
 
 
 
Listening posts/ 
media stations 
(#1-4 audio files at 
Listening Posts, #5 
video file on a 
laptop): 
 

 Worksheet (1 per 
student) 

 
 

Observation of 
discussion at 
whole class 
and group level 
 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
engaging in the 
topic based on 
observations / 
questioning and 
discussion? 
Are the media files 
enabling students 
to gather 
information, 
process ideas and 
answer questions? 
 
Student Reflection: 
Students reflect in 
their learning 
journals 

 2 Interesting 
Observations 
and 1 Question 
about the media 
station files  
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 Lesson 4 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity, relating to 
the 1967 
Referendum 
 
2.EA.8 assess and 
interpret a range of 
primary and/or 
secondary sources 
of information (e.g. 
historical 
documents, 
images, articles, 
biographies etc) 
 

9.EA.2 explore 
information and 
ideas relating to an 
information/ 
argument text 
 

Campaign Project: 
 

ELA5 the student 
contributes to 
group effectiveness 
 

7.EA.9 plan, 
prepare and 
present artistic 
works for a 
particular concept 
or 
6.EA.2 use ICT 
creatively to 
document and 
demonstrate their 
planning, thinking 
and learning 

1. Discussion 
Link to previous lesson ς discuss thoughts/ideas students had from the 
media station rotation activity. Discuss any strategies they thought were 
used during the referendum campaign (e.g. jingles, petitions). 
 

Grouping: whole class                                                       Timing (approx): 5mins 
 

2. Three Level Guide 
[ƛƴƪ ǘƻ ƭƛƴŜ ŦǊƻƳ мфст wŜŦŜǊŜƴŘǳƳ WƛƴƎƭŜ ά±ƻǘŜ Ψ¸ŜǎΩ ŦƻǊ !ōƻǊƛƎƛƴŜǎΣ ŀƭƭ 
ǇŀǊǘƛŜǎ ǎŀȅ ǘƘŜȅ ǘƘƛƴƪ ȅƻǳ ǎƘƻǳƭŘέΦ Students to read the statements from 
the Prime Minister and Leader of the Opposition of the time ς Harold Holt 
and Gough Whitlam and complete a three level guide for one of these 
statements.  

 First complete individually,  

 Share and discuss with a partner who reads the other statement  

 Share and discuss in a group of four ς two Holt and two Whitlam 
 
Grouping: IndividualĄPairĄGroup                             Timing (approx): 20-30mins 

 
3. Campaign Strategies  
Look at some of the posters/slogans that were used during the campaign. 
In groups students will plan and present a campaign strategy which could 
ƘŀǾŜ ōŜŜƴ ǳǎŜŘ ŀǘ ǘƘŜ ǘƛƳŜ ǘƻ ŜƴŎƻǳǊŀƎŜ ǇŜƻǇƭŜ ǘƻ ǾƻǘŜ Ψ¸ŜǎΩΦ ¢ƘŜȅ ƴŜŜŘ 
to decide on a specific slogan they will use. Groups can choose the format 
in which they would like to present their idea. For example: 

 A 30 second TV commercial 

 A radio or TV jingle 

 A large poster 

 Stickers, badges or flyers 
 

Grouping: Groups of 3-4                                                Timing (approx): 20-30mins 
                  (Teacher determined) 
 
 

 
 
 
 
 
 
 

 

 
 
 
 
 
 

 Three Level 
Guide Worksheet  

 Harold Holt 
statement 

 Gough Whitlam 
statement 

See resource list for 
statements in: 
ΨwŜŦŜǊŜƴŘǳƳ ς The 
Background 
 
 
 
 
 
 

 Images of posters 

 Slogans  
See resource list 
 
 

Observation of 
discussion at 
whole class 
and group level 
 
 
Marking of 
completed 
Three Level 
Guides ς 
included in 
learning 
journals 
 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
engaging in the 
topic based on 
observations / 
questioning and 
discussion? 
Are the media files 
enabling students 
to gather 
information, 
process ideas and 
answer questions? 
 
Student Reflection: 
Students will 
reflect through 
explaining and 
justifying their 
ideas in the Three 
Level Guide Activity 
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 Lesson 5 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 1.EA.3 use logical 
and creative 
thinking to explore 
knowledge, central 
concepts and 
stimulate 
imagination 

 
ELA5 the student 
contributes to 
group effectiveness 

 
ELA6 the student 
uses ICT effectively 
 
ELA10 The student 
writes effectively  
1.EA.5 reflect on 
and discuss the 
thinking tools or 
processes they use 
 
 
5.EA.4 develop and 
apply criteria for 
evaluating their 
own and the 
ƎǊƻǳǇΩǎ 
performance and 
provide useful 
feedback 

 

1. Campaign Project 

Groups continue to work on their campaign project. 
 
Groups present their projects to the class 
 
2. Choice of extension activities 
1. Freeze Frame 
Lƴ ǎƳŀƭƭ ƎǊƻǳǇǎ ǎǘǳŘŜƴǘǎ ŎǊŜŀǘŜ ŀ ΨƘǳƳŀƴ ǇƘƻǘƻΩ ǘƻ ǊŜǇǊŜǎŜƴǘ ŀ ǎŎŜƴŜ ƻǊ 
series of scenes relating to this unit of work. There is no sound or 
movement in this presentation. 
 

2. Visual Artwork 
Students can work with various media to visually represent their ideas 
and reflections regarding this unit of work. 
 

3. Graphing 
Students can graph the data results of the 1967 Referendum 
 

4. Internet research 
Search the internet (on teacher-provided websites) to find out more 
information about the 1967 Referendum and take notes to share with the 
class 
 

5. Crossword puzzle 
Create a crossword puzzle which coulŘ ǘŜǎǘ ƻǘƘŜǊ ǎǘǳŘŜƴǘΩǎ ƪƴƻǿƭŜŘƎŜ 
about this unit of work. 
 

 
Grouping: 5 groups (project)  various (extension)        Timing (approx): 40mins 
 
 

3. Reflection in Learning Logs 
Students complete learning logs and a group evaluation for this project 
(see Reflection). This evaluation has been jointly constructed by class and 
teacher ς students take ownership and responsibility of how to work 
effectively. 
 
Grouping: Individual                                                         Timing (approx): 10mins 
 
 
 

 

 
 
 
 
 
 
 Digital camera 

 
 
 
 
 

 
 
 
 
 

 Referendum 
voting data 
 

 List of websites 
to research 

 
 
 
 
 
 
 
 
 

 Jointly 
constructed 
group evaluation 

 
 
 

 
Teacher 
Assessed: 
Assessment of 
campaign 
projects using 
rubric 
 
Student 
assessed: 
Peer evaluation 
of campaign 
projects using 
provided 
worksheets  
 
Self/group 
assessment 
 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students using 
appropriate 
strategies and 
acting with 
intercultural 
understanding? 
Are they engaging 
in the different 
available formats? 
 
Student Reflection: 
Students reflect on 
how well their 
group worked 
together for the 
campaign project. 
Each student gives 
a score out of 10 
for various areas of 
group work. 
 
Students reflect in 
their learning 
journals: 
Why do you think 
your campaign 
project could have 
helped in the lead 
up to the 
Referendum?  
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 Lesson 6 ς 40-50 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity, relating to 
the 1967 
Referendum 
 
22.EA.14 
investigate the 
contributions of 
people and groups 
who have helped 
achieve civil and 
political rights in 
Australia 
 
22.EA.11 learn 
about ways in 
which individuals 
and organisations 
can contribute to 
and influence 
representative 
bodies  
 
8.EA.10 prepare 
and give oral 
presentations, 
including 
appropriate use of 
visual aids 
 
ELA5 the student 
contributes to 
group effectiveness  
 
ELA6 the student 
uses ICT effectively 

1. Who is fighting for rights? 
Link to previous lessons ς can students remember the names of some of 
the people who were involved in the campaign? 
Next activity is to learn about some of the people who fought so hard for 
Indigenous rights and were key people in the long campaign for a 
referendum and equal civil rights. 
 

9ŀŎƘ ǇŀƛǊ ŎƻƳŜǎ ǘƻ ǘƘŜ ŦǊƻƴǘ ǘƻ ǎŜƭŜŎǘ ǘƘŜƛǊ ΨLƴŘƛƎŜƴƻǳǎ wƛƎƘǘǎ 5ŜŦŜƴŘŜǊΩ 
from the mystery box. Each card has a name, picture and list of websites. 
Students research their person using the websites provided. Students are 
provided with a planning worksheet to complete specifying important 
information to source, to help guide them in their research. 
When the worksheet is completed students have to prepare a 3-min 
presentation ƻƴ ǘƘŜƛǊ ΨwƛƎƘǘǎ 5ŜŦŜƴŘŜǊΩ ǘƻ ǎƘŀǊŜ ǿƛǘƘ ǘƘŜ Ŏƭŀǎǎ. This 
should be supported by either a poster or a PowerPoint presentation 
(pair to choose).  
If powerpoint presentation ς 4 slides max (plus title page) ς each student 
develops 2 slides. 
 
 

Grouping: pairs (determined by teacher)                     Timing (approx): 40-50mins 
 

 

 
 
 
 
2. Choice of extension activities  
(students continue on with selected activity) 
1. Freeze Frame 
Lƴ ǎƳŀƭƭ ƎǊƻǳǇǎ ǎǘǳŘŜƴǘǎ ŎǊŜŀǘŜ ŀ ΨƘǳƳŀƴ ǇƘƻǘƻΩ ǘƻ ǊŜǇǊŜǎŜƴǘ ŀ ǎŎŜƴŜ ƻǊ 
series of scenes relating to this unit of work. There is no sound or 
movement in this presentation. 
 

2. Visual Artwork 
Students can work with various media to visually represent their ideas 
and reflections regarding this unit of work. 
 

3. Graphing 
Students can graph the data results of the 1967 Referendum 
 

4. Crossword puzzle 
/ǊŜŀǘŜ ŀ ŎǊƻǎǎǿƻǊŘ ǇǳȊȊƭŜ ǿƘƛŎƘ ŎƻǳƭŘ ǘŜǎǘ ƻǘƘŜǊ ǎǘǳŘŜƴǘΩǎ ƪƴƻǿƭŜŘƎŜ 
about this unit of work. 
 

 

 ΨLƴŘƛƎŜƴƻǳǎ 
wƛƎƘǘǎ 5ŜŦŜƴŘŜǊΩ 
Cards 

 Computers (1 per 
pair) 

 Planning 
worksheet 

 
List of people: 
 Faith Bandler 

 Jessie Street 

 Chicka Dixon 

 William Ferguson 

 Pearl Gibbs 

 Joyce Clague 

 Jack Patten 

 Gordon Bryant 

 Charles Perkins 

 Ruby Hammond 

 Joe McGinness 

 Herbert Coombs 

 William Onus 

 Doug Nicholls 
 
 
 

 Digital camera 

 
 
 
 
 
 

 

 Referendum 
voting data 

 
 
 

 
Anecdotal 
observation of 
participation 
within pair 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
working 
successfully in their 
pairs? 
Is the planning 
template helping to 
guide and scaffold 
their learning or 
stifling it? 
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 Lesson 7 ς 40-50 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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 22.EA.11 learn 
about ways in 
which individuals 
and organisations 
can contribute to 
and influence 
representative 
bodies  
 
8.EA.10 prepare 
and give oral 
presentations, 
including 
appropriate use of 
visual aids 
 
8.EA.11 engage 
listeners and use 
spoken techniques 
to emphasise 
meaning 
 
8.EA.6 listen 
strategically and 
systematically in 
order to think 
through ideas 
presented, record 
ideas and ask 
questions (peer 
assessments) 
 
ELA10 The student 
writes effectively  
1.EA.5 reflect on 
and discuss the 
thinking tools or 
processes they use 

1Φ ΨwƛƎƘǘǎ 5ŜŦŜƴŘŜǊǎΩ tǊŜsentations 

Pairs present their 3min speeches and posters/PowerPoint presentations 
ƻƴ ǘƘŜƛǊ ŦƻŎǳǎ άwƛƎƘǘǎ 5ŜŦŜƴŘŜǊέ ǘƻ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ŎƭŀǎǎΦ 
Students complete peer assessment templates for each presentation. 
 
Grouping: pairs/whole class                                           Timing (approx): 30-40mins 
 
 

2. Reflection in Learning Logs 
Students complete learning logs and a pair evaluation for this project (see 
Reflection) 
 
Grouping: Individual                                                         Timing (approx): 10mins 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 SmartBoard 

 Peer Assessment 
templates 

 
 
 
 
 
 
 

 

 
Teacher 
Assessed: 
Assessment of 
presentations 
using jointly 
constructed 
rubric 
 
Student 
assessed: 
Peer and self 
evaluation 
using provided 
worksheets  
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
engaging in the 
presentations and 
learning about 
otƘŜǊ ΨwƛƎƘǘǎ 
5ŜŦŜƴŘŜǊǎΩΚ 
Is it evident 
whether students 
consider the rubric 
in their planning? 
 
Student Reflection: 
Students reflect on 
how well their pair 
worked together 
for the 
presentation. Each 
student gives a 
score out of 10 for 
various areas of 
individual and pair 
work. 
 
Students reflect in 
their learning 
journals: 
2 interesting 
observations and 
1 question about 
the presentation 
project 
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 Lesson 8 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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21.EA.4 past and 
contemporary 
people, 
movements, 
events and ideas 
which shaped 
Australia as a 
nation with a sense 
of Australian 
identity 
 
22.EA.10 sequence 
key historical 
events to create a 
narrative of a key 
period in 
Australian history 
 
ELA10 The student 
writes effectively  
1.EA.5 reflect on 
and discuss the 
thinking tools or 
processes they use 
 
3.EA.9 clarify 
beliefs, feelings 
and values in 
relation to 
decisions in the 
Thinking Hats 
activity 
 
ELA5 the student 
contributes to 
group effectiveness  
 

1. Discussion and Time line journey 
Discussion points: 

 Thoughts/feelings about their learning so far  

 What was learned through the presentations in terms of changes as 
a result of campaigns for Indigenous rights? 

 Many Indigenous people felt that the Referendum was a key turning 
point towards equal rights and combating discrimination, but felt 
there was still a long way to go. What do you think?  

 

In groups, students will receive a series of cards which list a year and a 
Milestone for Aboriginal people. Once they have ordered these 
milestones by date they start at the start and read the journey. 
 

Grouping: 5 groups                                                         Timing (approx): 20-30mins 
 

 

2. Reflection in Learning Logs 
Students complete learning logs and a pair evaluation for this project (see 
Reflection) 
 
Grouping: Individual                                                         Timing (approx): 10mins 

 
 
3. 5Ŝ .ƻƴƻΩǎ с ¢ƘƛƴƪƛƴƎ Iŀǘǎ 
In groups students discuss and share thoughts and ideas to complete a 
different coloured hat worksheet considering key questions 
Red Hat: How do you feel about the rights of Indigenous people in the 
past and present 
White: What do we know about the differences in rights in the early 
мфслΩǎΚ 
Yellow: What were the positive outcomes of the 1967 Referendum? 
Black: What were the disadvantages/negative outcomes of the 1967 
Referendum? 
Green: What could / should we do now?  
Blue hat: What has this unit of work made you think about?  
 
 

Grouping: 6 groups                                                           Timing (approx): 20mins 

 
 
 

 

 A timeline 
journey for each 
group (coloured) 

See resources 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 De Bono Hat 
Templates  
(6 per group) 

 
Anecdotal 
observation of 
participation in 
discussion 
 
 
 
 
 
 
 
 
 
 
Ongoing 
assessment of 
Learning 
Journals 
 
 
 
Anecdotal 
observation of 
participation in 
6 Thinking Hats 
discussions 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
participating and 
engaging in 
discussion and 
justifying 
responses? Are 
there some areas 
that need further 
consolidation? 
 
Student Reflection 
Students reflect in 
their learning 
journals 

 2 Interesting 
Observations 
and 1 Question 
about the 
timeline journey 
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 Lesson 9 ς 50-60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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22.EA.16 express 
their own 
viewpoints and 
contribute to class 
decision making 
 
1.EA.3 use logical 
and creative 
thinking to explore 
knowledge, central 
concepts and 
stimulate 
imagination in 
planning the 
exhibition 
 
2.EA.2 select and 
use appropriate 
forms/products of 
the inquiry process 
for display 
purposes 
 
3.EA.1 prepare a 
detailed plan and 
timeframe, identify 
resources and 
actions 
 
 
ELA5 the student 
contributes to 
group effectiveness  

1. Exhibition Planning 
As a whole class construct a list of the activities that they have done 
throughout the unit. Students will turn the classroom into a exhibition so 
that learning can be displayed and shared with others 
 
Procedure (Preparation) 

 Through whole class discussion select key pieces of work and 
resources used throughout the unit and display them in sequential 
order around the classroom 

 On a large planning sheet assign tasks and responsibilities 

 Discuss who could be invited from the community as special guests 
ς e.g. local Indigenous elders/representatives, members of local 
government or local media 

 9ŀŎƘ ǇŀƛǊ ǇǊƻŘǳŎŜǎ ŀ ά²Ƙƻ !Ƴ LΚέ ŎŀǊŘ ŦƻǊ ǘƘŜƛǊ άwƛƎƘǘǎ 5ŜŦŜƴŘŜǊέ 
ōŀǎŜŘ ƻƴ ǘƘŜƛǊ ǊŜǎŜŀǊŎƘ ƛƴ ǘƘŜ άDƻƛƴƎ CǳǊǘƘŜǊέ ǎǘŀƎŜΦ /ŀǊŘǎ ƘŀǾŜ 
information on one side and a name and picture on the other. 
ά²Ƙƻ !Ƴ LΚέ ŎŀǊŘǎ ŘƛǎǇƭŀȅŜŘ ƛƴ ǘƘŜ ŜȄƘƛōƛǘƛƻƴ 

 Students organised into groups to write captions explaining the 
significance of various items/pieces of work around the room 

 Develop a program schedule to present works from the campaign 
project ς e.g. jingles, advertisements etc. 

 Compile a program of exhibits, numbering each one, to be given to 
visitors on their arrival 

 Students make invitations (part of an art lesson) for a parent, 
friend, sibling or teacher, and for local Indigenous Elders 

 In a chosen session students have a practice expo for another class 
 

 
 

Grouping: Whole class Ą Groups                                  Timing (approx): 50-60mins 
 

 

 
 
 
 
 
 
 
 
 
 
 

 

 Pieces of work 
produced 
throughout unit 

 A3 Planning 
Sheet 

 Key resources 
used  

 Card templates 
ŦƻǊ ά²Ƙƻ !Ƴ LΚέ 

 Caption cards 

 Materials ς e.g. 
pins, blue-tak, 
string, scissors 
etc. 

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Anecdotal 
observation of 
participation in 
planning and 
preparation of 
the exhibition 
 
 
 
 
 
 
 
 
 

Teacher Reflection: 
Are students 
engaging in the 
planning and 
having a say? 
Are students eager 
to share their 
learning and ideas? 
Are students 
sharing tasks and 
responsibilities? 
 
Student Reflection 
Through discussion 
in this planning 
activity students 
will reflect on key 
understandings 
and products of 
learning 
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 Lesson 10 ς 60 minutes 

 ELA Indicators Learning Experiences Resources Assessment Reflection 
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3.EA.9 clarify 
beliefs, feelings 
and values in 
relation to 
decisions to 
visitors 
 
ELA5 the student 
contributes to 
group 
effectiveness 
 
The student shares 
knowledge about: 
22.EA.14 the 
contributions of 
people and groups 
who have helped 
achieve civil and 
political rights in 
Australia 
 
22.EA.11 learn 
about ways in 
which individuals 
and organisations 
can contribute to 
and influence 
representative 
bodies  
 
 
 
ELA10 The student 
writes effectively  
1.EA.5 reflect on 
and discuss the 
thinking tools or 
processes they use 

1. Exhibition Opening Day 
 
Procedure (Exhibition) 

 On the set day, visitors attend the expo 

 A student welcomes the visitors, briefly outlines the focus of the 
unit of work and the tǊƛƴŎƛǇŀƭ ƻŦŦƛŎƛŀƭƭȅ άƻǇŜƴǎέ ǘƘŜ ŜȄƘƛōƛǘƛƻƴ 

 Students act as exhibition guides and show visitors through the 
exhibition 

 Visitors invited to complete visitorΩs book, commenting on what 
they have learned from the exhibition 

 
 

Grouping: Whole class                                                      Timing (approx): 45mins 
 

 
 

2. Reflection in Learning Logs 
As a whole class students briefly reflect on the exhibition ς e.g. what 
worked well, what could have been improved? 
Students then individually complete an exhibition evaluation for this 
project to add to learning journals(see Reflection) 
 
Grouping: Individual                                                         Timing (approx): 15mins 

 
 
 
 
 
 
 
 

 
 
 
 

 Ribbon (to cut at 
opening) 

 Complete 
displays 

 Exhibition guide 
badges 

 Visitors book 
 

 
 
 

 Exhibition 
evaluation  
 

 
Anecdotal 
observation of 
participation in 
exhibition 
 
 
 
 
 
 
 
 
 

Teacher 
Reflection: 
Are students 
engaging in their 
role as exhibition 
guides? 
Are students eager 
to share their 
learning and ideas? 
Was the work / 
products of 
learning suitable 
for this exhibition 
format? 
 
Student Reflection 
Students complete 
an exhibition 
evaluation for their 
Learning Journals 

 Do you think 
visitors enjoyed 
the expo? 
Why/why not? 

 What worked 
really well? 

 What could we 
do better next 
time? 

 What was 
something you 
really enjoyed 
sharing with 
visitors? 

 What was 
something you 
were a little 
unsure to share 
because you still 
have questions? 
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Assessment and Evaluation 
 

Assessment: 

In this unit of work assessment is a continuous process of gathering and interpreting evidence to make judgements 

about student learning. These assessment strategies help to plan, guide and implement the learning experiences (DET, 

2007). Quality Teaching has a key focus in the assessment tasks and strategies which aim to promote high levels of 

intellectual quality, are based on fostering a quality learning environment and make explicit to students the significance 

of the task (DET, 2007).  
 

5ǳǊƛƴƎ ǘƘŜ ǳƴƛǘ ƻŦ ǿƻǊƪ ƻƴƎƻƛƴƎ ŀǎǎŜǎǎƳŜƴǘ ƛƴŎƭǳŘƛƴƎ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŀƴŜŎŘƻǘŀƭ ǊŜŎƻǊŘǎ ƻŦ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎΣ 

discussion, questioning etc can prƻǾƛŘŜ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ǘƘŜ ƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΦ ¢ƘŜ 

ongoing formal and informal assessment can help to make sound judgements about individual learning (DET, 2007). 

Evaluation is carried out during lessons by the teacher observing the students discussing issues and understandings with 

others, asking and answering questions and the marking of work as it is completed (Whitton, Sinclair, Barker, Nanlohy, 

Nosworthy, 2004). 
 

The Learning Logs which students reflect in at all stages of the inquiry process are an excellent tool to assess progress 

and provide information for future directions/planning/learning experiences. 

Assessments have been planned to make expectations explicit, including sharing the rubrics against which items will be 

assessed, and jointly constructing rubrics and evaluation tasks for one of the rich tasks. 
 

Self and peer assessment has been incorporated to give students more control and responsibility for what they do and 

encourage goal-setting and development of skills for life-long learning. It also makes students more aware of their own 

learning process.  
 

Tasks are able to be adapted and modified to meet a diverse range of learning styles and abilities. The tasks designed 

cover different intelligences and different levels of thinking ς both higher order and lower order.  

Assessment Tools and Strategies 

 Learning journals 

 Observation / anecdotal notes/ checklists/questioning 

 Self assessment  

 Peer assessment 

 Marking of written work 

 StudentsΩ products of learning / student generated works 

o Campaign project product 

o Rights Defender Presentation 

 

This unit of work has been developed focusing on the premise of best practice in teaching which ensures that: 

 Assessment is ongoing through a variety of informal and formal tasks and strategies so that sufficient evidence is 

ƎŀǘƘŜǊŜŘ ǘƻ ƳŀƪŜ ǎƻǳƴŘ ƧǳŘƎŜƳŜƴǘǎ ŀōƻǳǘ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘΩǎ ƭŜŀǊƴƛƴƎ; 

 Assessment tasks and strategies promote high levels of intellectual quality, are based in a quality learning 

environment and significance is explicit; 

 Assessment collectively is fair and enables all students to demonstrate their learning achievements in a range of 

contexts. 

(DET, 2007, p.23) 
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Evaluating Inquiry units 
 

Evaluation and reflection has formed a key part of this unit of work and this is important at both a teacher and student 

level.  

! ǘŜŀŎƘŜǊΩǎ ŀōƛƭƛǘȅ ǘƻ ǊŜŦƭŜŎǘ ŀƴŘ ŜǾŀƭǳŀǘŜ ƛǎ ŀ ŎǊƛǘƛŎŀƭ ŎƻƳǇƻƴŜƴǘ ƻŦ ŀ ǎǳŎŎŜǎǎŦǳƭ ǳƴƛǘ ƻŦ ǿƻǊƪΦ ¢ŜŀŎƘŜǊǎ ǎƘƻǳƭŘ ǊŜƎǳƭŀǊƭȅ 

evaluate their teaching style, including their performance in leading or prompting discussions, interacting with students, 

the use of resources or materials, the pace of lessons and appropriateness of lessons (Barker, Nanlohy, Nosworthy, 

Sinclair & Whitton, 2004). This process of evaluation and reflection can be supported through a structured process as 

part of the unit of work.  

 

Throughout this unit of work there are specific focus questions and topics ensuring teacher reflection at each stage. In 

ǘƘƛǎ ǿŀȅ ƻƴƎƻƛƴƎ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΣ ŜƴƎŀƎŜƳŜƴǘ ŀƴŘ ŀŎǘƛƻƴ ƛǎ ƻŎŎǳǊǊƛƴƎΣ as well as a process of 

considering what changes or new directions could be taken to maximise meaningful learning experiences. The process of 

collaboration to reflect and evaluate on the success of the inquiry unit, helps teachers to become more accomplished 

and have an increased understanding of what is required to teach a successful inquiry unit. 

 

The ability to peer and self assess their work and effort in learning is an important skill that can give students ownership 

of their learning (Reynolds, 2009). This unit of work has explicit examples of self and peer assessment. This has been 

supported in most circumstances by jointly developed rubrics and assessment checklists. The use of learning journals 

throughout the unit is also a key tool to developing sǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎΦ ¢ƘǊƻǳƎƘ ǘƘŜǎŜ ƧƻǳǊƴŀƭǎ 

and regular classroom conversation and discussion the teacher will be able to determine if learning outcomes are being 

met, if the teaching and learning activities are meaningful and successful and if there are questions that students need 

to explore further, either as part of this unit or as a lead in to another. In this way students can feel part of the learning 

process. 
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22. 

Extension Activities 
 

For this unit of work extension activities are included for those who seek extra challenges. As well as the extension 
activities, there are a number of ways to extend learning and understandings generated throughout this unit of work in 
the future.  
Those concepts and topics that focus further on Indigenous rights will be part of the secondary curriculum. This could 
include: 

 Action after the Referendum ς Indigenous leaders focusing on rights based on indigenes status 

 Past and present perspectives of Indigenous rights ς critically examining the years following the Referendum 

 Contemporary issues of Indigenous rights and equal outcomes and opportunities.  

 Land Rights 
 

Further extension activities or new direction for learning could involve:  

 The Rights of the Child 

 Comparing the rights of humans/children/communities in different countries 

 An exploration of the history of Indigenous people in the local community 

 Indigenous culture and art 

 The Stolen Generation ς ŜΦƎΦ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ƴŀǊǊŀǘƛǾŜ ά¢ƘŜ .ǳǊƴǘ {ǘƛŎƪέ 

 Sharing literature that focuses on Indigenous Rights (see resource list for examples) 



23. 

Resource List 
 
Research Texts and Websites 
 

1967 Referendum ς 40th Anniversary ς detailed information under the headings of Referendum; People; Related; Media; About and 
Search - http://www.macquarienet.com.au/67referendum/X20060927174424-DEBBIE_1.html  
 

Australian Institute of Aboriginal and Torres Strait Islander Affairs (AIATSIS) ς hƴƭƛƴŜ 9ȄƘƛōƛǘƛƻƴ ά¸ŜǎΗ ¢ƘŜ мфст wŜŦŜǊŜƴŘǳƳέ 

Provides detailed information on the eras preceding the referendum, comprehensive information on the 1967 Referendum campaign 

and information in the following decades. 

http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  
 

!ǘǘǿƻƻŘΣ .Φ όнллоύΦ ΨwƛƎƘǘǎ ŦƻǊ !ōƻǊƛƎƛƴŜǎΩΦ /Ǌƻǿǎ bŜǎǘΥ b{²Φ !ƭƭŜƴ ϧ ¦ƴǿƛƴ 
 

BennetǘΣ { όмфурύ Ψ¢ƘŜ мфст !ōƻǊƛƎƛƴŜǎ wŜŦŜǊŜƴŘǳƳΩ !ǳǎǘǊŀƭƛŀƴ .ǳǊŜŀǳ ƻŦ {ǘŀǘƛǎǘƛŎǎ  

http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&pr

odno=1301.0&issue=2004&num=&viewuss  
 

/ƘŜǎǘŜǊƳŀƴΣ WΦ ŀƴŘ DŀƭƭƛƎŀƴΣ .Φ όмффтύ Ψ/ƛǘƛȊŜƴǎ ǿƛǘƘƻǳǘ ǊƛƎƘǘǎΥ !ōƻǊƛƎƛƴŜǎ ŀƴŘ !ǳǎǘǊŀƭƛŀƴ /ƛǘƛȊŜƴǎƘƛǇΩΦ /ŀƳōǊƛŘƎŜΤ Melbourne: 

Cambridge University Press 
 

IŜŀƭȅΣ WΦ όŜŘΦύ όнллнύ Ψ!ōƻǊƛƎƛƴŀƭ 5ƛǎŀŘǾŀƴǘŀƎŜΩ Issues in Society Vol. 175: The Spinney Press 
 

IŜŀƭȅΣ WΦ όŜŘΦύ όнлллύ ΨIǳƳŀƴ wƛƎƘǘǎ ŀƴŘ /ƛǾƛƭ wƛƎƘǘǎΩ Issues in Society Vol. 139: The Spinney Press 
 

National Museum of !ǳǎǘǊŀƭƛŀ όƴΦŘΦύ Ψ/ƻƭƭŀōƻǊŀǘƛƴƎ ŦƻǊ LƴŘƛƎŜƴƻǳǎ wƛƎƘǘǎΥ ¢ƘŜ wŜŦŜǊŜƴŘǳƳΣ мфрт-стΩ 

http://www.indigenousrights.net.au/section.asp?sID=5  
 

άwŜŦŜǊŜƴŘǳƳ ς ǘƘŜ ōŀŎƪƎǊƻǳƴŘέΦ Smoke Signals, May 1967 (includes Government Party statements) - www.aiatsis.gov.au  
 

Timeline of developments in Indigenous Rights - http://reconciliaction.org.au/nsw/wp-content/uploads/2008/02/timeline_2008.pdf  
 

Teacher Reference Books: 
 

ACT Department of Education and Training. (2007). Every Chance to Learn. Canberra: Neals. 
 

McGrath, H., & Nobel, T., (2005). Eight Ways at Once (2
nd

 Ed). Malaysia: Pearson Longman. 
 

Murdoch, K., (2009). Classroom Connections. Prahran, Vic: Eleanor Curtain Publishing. 
 

Reynolds, R., (2009). Teaching Studies of Society and Environment in the Primary School. South Melbourne: Oxford.  
 

Wilson, J. and Wing Jan, L. (2003) Focus on Inquiry: A practical approach to integrated curriculum planning. Carlton South, Victoria: 

Curriculum Corporation 
 

Video and Audio Clips 
 

The Foundation 1963-1977: Stand up, be counted 
http://australianscreen.com.au/titles/foundation-1963-1977/clip3/  for video file, background information and teachers notes 
 

Faith Bandler explains why Australians should vote yes  
CǊƻƳ !./ ŘƻŎǳƳŜƴǘŀǊȅ ǘƛǘƭŜŘ Ψ¢ƘŜ 5ŀȅ ƻŦ ǘƘŜ !ōƻǊƛƎƛƴŀƭΩ ς made one week before the Referendum was held on May 27th 1967. 
Awaye! ABC Retrieved from http://www.abc.net.au/rn/awaye/stories/2007/1927080.htm  
 

Professor Zelman Cowen explains why the Referendum is needed 
CǊƻƳ !./ ŘƻŎǳƳŜƴǘŀǊȅ ǘƛǘƭŜŘ Ψ¢ƘŜ 5ŀȅ ƻŦ ǘƘŜ !ōƻǊƛƎƛƴŀƭΩ ς made one week before the Referendum was held on May 27th 1967. 
1967 Referendum 40th Anniversary ς Macquarie Net Retrieved from http://www.macquarienet.com.au/67referendum/media.html  
 

Aboriginal Referendum Jingle 
! ǊŀŘƛƻ ƧƛƴƎƭŜ ǘƻ ŜƴŎƻǳǊŀƎŜ ǘƘŜ !ǳǎǘǊŀƭƛŀƴ ǇǳōƭƛŎ ǘƻ Ψ±ƻǘŜ ά¸Ŝǎέ ŦƻǊ !ōƻǊƛƎƛƴŜǎΧΩ ŀǘ ǘƘŜ мфст wŜŦŜǊŜƴŘǳƳΦ 
National Film and Sound Archive http://www.nfsa.gov.au/the_collection/collection_spotlights/1967/1967.html  
 

Going to Freedom Song 
In May 1967 the Aboriginal and non-Aboriginal members of the Aboriginal-Australian Fellowship gathered to record a song for an 
!./ 5ƻŎǳƳŜƴǘŀǊȅ Ψ¢ƘŜ 5ŀȅ ƻŦ ǘƘŜ !ōƻǊƛƎƛƴŀƭΩ ƳŀŘŜ ŀ ǿŜŜƪ ōŜŦƻǊŜ ǘƘŜ wŜŦŜǊŜƴŘǳƳ ǿŀǎ ƘŜƭŘ ό!ǘǘǿƻƻŘΣ нллоΣ ǇǇΦ мсмύΦ 
!L!¢{L{ hƴƭƛƴŜ 9ȄƘƛōƛǘƛƻƴ Ψ¸ŜǎΗ ¢ƘŜ мфст wŜŦŜǊŜƴŘǳƳ http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  

http://www.macquarienet.com.au/67referendum/X20060927174424-DEBBIE_1.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&viewuss
http://www.abs.gov.au/Atats/abs@.nsf/Previousproducts/1301.0Feature%20Article12004?opendocument&tabname=Summary&prodno=1301.0&issue=2004&num=&viewuss
http://www.indigenousrights.net.au/section.asp?sID=5
http://www.aiatsis.gov.au/
http://reconciliaction.org.au/nsw/wp-content/uploads/2008/02/timeline_2008.pdf
http://australianscreen.com.au/titles/foundation-1963-1977/clip3/
http://www.abc.net.au/rn/awaye/stories/2007/1927080.htm
http://www.macquarienet.com.au/67referendum/media.html
http://www.nfsa.gov.au/the_collection/collection_spotlights/1967/1967.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
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Gary Williams remembers the 1967 Referendum 
In 1967, Australians voted to include Aborigines and Torres Straits Islanders on the national census. In 2007 Gary Williams 
remembers what it meant to a 21-year-old Aborigine living in Sydney. 
http://www.youtube.com/watch?v=V-vX5kNpyLU&feature=fvsr  
 
Images 
 
AIATSIS - http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  

 Official ballot paper  

 Women at polling booths 

 Waiting, 30 November 1965. Karen Hassen at Parliament House, Canberra  

 Bill Onus at Melbourne lunchtime rally on last day of the referendum campaign 

 30 June 1966, Sydney. Faith Bandler and her daughter Lilon at a protest rally held outside the Commonwealth Bank, Martin 
Place. Newsource. 

 (NSW-SA) Tally board, referendum results. National Archives of Australia: A1200, L62995 

 (WA-Commonwealth) Tally board, referendum result. National Archives of Australia: A1200, L62996 

 More politicians/Aboriginal rights sign. 
 

 Students involved in the Freedom Ride (1967) http://www1.aiatsis.gov.au/exhibitions/freedomride/start.htm  

 Aunt Celia and Granny Monsell campaigning in Brisbane for a YES vote http://www.indigenousrights.net.au/section.asp?sID=5  

 Campaigning for Aboriginal citizenship in c1959 http://www.library.uq.edu.au/fryer/1967_referendum/index.html  
 
Posters and Badges - http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  

 Right Wrongs Write Yes for Aborigines 

 Yes for Aborigines 

 Vote Yes for Aboriginal citizenship rights 

 Vote Yes for Aboriginal Rights 

 He too is an Australia 

 Vote Yes badges 

 Vote Yes for Aboriginal rights badges 

 Write Yes badges 
 
Slogans 
 

 ΨWǳǎǘƛŎŜ Χ ŜƴŘ ŘƛǎŎǊƛƳƛƴŀǘƛƻƴ ƴƻǿΩ  
Ψ/ƻǳƴǘ ǳǎ ǘƻƎŜǘƘŜǊΥ ƳŀƪŜ ǳǎ ƻƴŜ ǇŜƻǇƭŜΩ  
ΨwƛƎƘǘ ²ǊƻƴƎǎ ²ǊƛǘŜ ¸9{ ŦƻǊ !ōƻǊƛƎƛƴŜǎ ƻƴ aŀȅ нтǘƘΩ  
Ψ5ƻƴΩǘ Ƨǳǎǘ Ŏƻǳƴǘ ǳǎΥ ƭŜǘ ǳǎ ŎƻǳƴǘΩ  
Ψ±ƻǘŜ ά¸Ŝǎέ ŦƻǊ !ōƻǊƛƎƛƴŀƭ /ƛǘƛȊŜƴǎƘƛǇ ǊƛƎƘǘǎΩ  
ΨLŦ ǘƻ !ōƻǊƛƎƛƴŜǎ ȅƻǳ ǿƻǳƭŘ ōŜ ŦŀƛǊΣ Ǉǳǘ ά¸Ŝǎέ ƛƴ ǘƘŜ ōƻǘǘƻƳ ǎǉǳŀǊŜΩ  
Ψ¢ǿƻ ǎŜŎǘƛƻƴǎ ŘƛǎŎǊƛƳƛƴŀǘŜΥ ŜƴŘ ǘƘŜ ǘǿƻΩ  
Ψ!ōƻǊƛƎƛƴŜǎ ŀ ƴŀǘƛƻƴŀƭ ǉǳŜǎǘƛƻƴΩ  
Retrieved from http://vels.vcaa.vic.edu.au/support/units/referendum/ref_worksheet5.pdf  
 
Information Related Websites (for students) 
 
1967 Referendum ς 40th Anniversary ς aŀŎǉǳŀǊƛŜ bŜǘ ΨtŜƻǇƭŜΩ 
http://www.macquarienet.com.au/67referendum/people.html  
 

Australian Institute of Aboriginal and Torres Strait Islander Affairs (AIATSIS) ς hƴƭƛƴŜ 9ȄƘƛōƛǘƛƻƴ ά¸ŜǎΗ ¢ƘŜ мфст wŜŦŜǊŜƴŘǳƳέ 

ά¢ƘŜ /ŀƳǇŀƛƎƴŜǊǎέ - http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  
 

Australian Biography - http://www.australianbiography.gov.au/  
 

National Museum of Australia ς Collaborating for Indigenous Rights: People 
http://www.indigenousrights.net.au/people.asp  
 

GoGooligans.com Search Engine ς Advanced Safe Search for Kids and Teens. Educational/Academic search engine 
http://www.lures.info/childrens_search/gogooligans.html 
 

http://www.youtube.com/watch?v=V-vX5kNpyLU&feature=fvsr
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www1.aiatsis.gov.au/exhibitions/freedomride/start.htm
http://www.indigenousrights.net.au/section.asp?sID=5
http://www.library.uq.edu.au/fryer/1967_referendum/index.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://vels.vcaa.vic.edu.au/support/units/referendum/ref_worksheet5.pdf
http://www.macquarienet.com.au/67referendum/people.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www.australianbiography.gov.au/
http://www.indigenousrights.net.au/people.asp
http://www.lures.info/childrens_search/gogooligans.html
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Supporting Literature to explore Indigenous Rights further 
 
My Place 
Sally Morgan 
Key themes: Multiculturalism, Stolen Generation, Identity 
 
Tell Me Why 
Robyn Templeton and Sarah Jackson 
Key themes: Identity, CŀƳƛƭȅΣ {ǘƻƭŜƴ DŜƴŜǊŀǘƛƻƴΣ Ψ!ōƻǊƛƎƛƴŀƭƛǘȅΩ 
 
Follow the Rabbit Proof Fence 
Doris Pilkington 
Key themes: Indigenous rights, Stolen Generation 
 
The Burnt Stick 
Anthony Hill 
Key themes: Indigenous rights, Stolen Generation, Life on a Mission 
 
The Rabbits 
John Marsden 
Key themes: Colonisation/Settlement, Land rights 
 
LǘΩǎ !ōƻǳǘ ¢ƛƳŜΗΥ ! IƛǎǘƻǊȅ ƻŦ !ǳǎǘǊŀƭƛŀ {ƛƴŎŜ CŜŘŜǊŀǘƛƻƴ ŀƴŘ Reconciliation 
The National Council for the Centenary of Federation. Reproduced with permission by Streetwize Communication 
Key themes: Colonisation/Settlement, Reconciliation 
 
Selections From The Little Black Princess 
Aeneas Gunn 
Key themes: Colonisation/Settlement, Reconciliation, Attitudes, Racism 
 
For Every Child 
Phyllis Fogelman Books in collaboration with UNICEF 
Key themes: Rights of the Child 
 
How to Heal a Broken Wing 
Bob Graham 
Key themes: Human rights, Care and Compassion 
 
We are all Born Free: The Universal Declaration of Human Rights in Pictures 
CǊŀƴŎŜǎ [ƛƴŎƻƭƴ /ƘƛƭŘǊŜƴΩǎ .ƻƻƪǎ 
Key themes: Human rights 
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APPENDIX 
 

 UN Declaration Cards (Lesson 1)  

 Table of Rights (Lesson 2)  

 Rights Cards (Lesson 2)  

 Media Stations Worksheet (Lesson 3)  

 Three Level Guide  (Lesson 4)  

 Sample ñIndigenous Rights Defenderò cards (Lesson 6) 

 Planning Worksheet (Lesson 6)  
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Lesson 1: UN Declaration Cards 
Human Rights (adapted from Universal Declaration of Human Rights Plain Language Version) 

 

When children are born, they are free and each should be treated in the same way. They have 

reason and conscience and should act towards one another in a friendly manner.  

Everyone can claim the following rights, despite  

- a different sex                               - a different skin colour                  - speaking a different language  

- thinking different things               - believing in another religion      - owning more or less  

- being born in another social group                                                   - coming from anoth er country  

It also makes no difference whether the country you live in is independent or not.  

You have the right to live, and to live in freedom and safety.  

Nobody has the right to treat you as his or her slave and you should not make anyone your slave.  

Nobody has the right to torture you.  

You should be legally protected in the same way everywhere, and like everyone else.  

The law is the same for everyone; it should be applied in the same way to all without 

discrimination.  

You should be able to ask for  legal help when the rights your country grants you are not 

respected.  

Nobody has the right to put you in prison, to keep you there, or to send you away from your 

country unjustly, or without good reason.  

If you go on trial this should be done in public.  The people who try you should not let themselves 

be influenced by others.  

You should be considered innocent until it can be proved that you are guilty. If you are accused 

of a crime, you should always have the right to defend yourself. Nobody has the rig ht to condemn 

you and punish you for something you have not done.  
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You have the right to ask to be protected if someone tries to harm your good name, enter your 

house, open your letters, or bother you or your family without a good reason.  

You have the rig ht to come and go as you wish within your country. You have the right to leave 

your country to go to another one; and you should be able to return to your country if you want.  

If someone hurts you, you have the right to go to another country and ask it to  protect you. You 

lose this right if you have killed someone and if you, yourself, do not respect what is written here.  

You have the right to belong to a country and nobody can prevent you, without a good reason, 

from belonging to a country if you wish.  

As soon as a person is legally entitled, he or she has the right to marry and have a family. In doing 

this, neither the colour of your skin, the country you come from nor your religion should be 

impediments. Men and women have the same rights when they are  married and also when they 

are separated. Nobody should force a person to marry. The government of your country should 

protect you and the members of your family.  

You have the right to own things and nobody has the right to take these from you without a good 

reason.  

You have the right to profess your religion freely, to change it, and to practise it either on your own 

or with other people.  

You have the right to think what you want, to say what you like, and nobody should forbid you 

from doing so. You sh ould be able to share your ideas also ñwith people from any other country.  

You have the right to organize peaceful meetings or to take part in meetings in a peaceful way. It 

is wrong to force someone to belong to a group.  

You have the right to take part i n your country's political affairs either by belonging to the 

government yourself or by choosing politicians who have the same ideas as you. Governments 

should be voted for regularly and voting should be secret. You should get a vote and all votes 

should b e equal. You also have the same right to join the public service as anyone else.  

The society in which you live should help you to develop and to make the most of all the 

advantages (culture, work, social welfare) which are offered to you and to all the me n and 

women in your country.  

You have the right to work, to be free to choose your work, to get a salary which allows you to 

support your family. If a man and a woman do the same work, they should get the same pay. All 

people who work have the right to jo in together to defend their interests.  
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Each work day should not be too long, since everyone has the right to rest and should be able to 

take regular paid holidays.  

You have the right to have whatever you need so that you and your family: do not fall ill or go 

hungry; have clothes and a house; and are helped if you are out of work, if you are ill, if you are 

old, if your wife or husband is dead, or if you do not earn a living for any other reason you cannot 

help. Mothers and their children are entitled to special care. All children have the same rights to 

be protected, whether or not their mother was married when they were born.  

You have the right to go to school and everyone should go to school. Primary schooling should be 

free. You should be able to lear n a profession or continue your studies as far as you wish. At 

school, you should be able to develop all your talents and you should be taught to get on with 

others, whatever their race, religion or the country they come from. Your parents have the right t o 

choose how and what you will be taught at school.  

You have the right to share in your community's arts and sciences, and any good they do. Your 

works as an artist, writer, or a scientist should be protected, and you should be able to benefit 

from them.  

So that your rights will be respected, there must be an 'order' which can protect them. This ôorderõ 

should be local and worldwide.  

You have duties towards the community within which your personality can only fully develop. The 

law should guarantee human  rights. It should allow everyone to respect others and to be 

respected.  

In all parts of the world, no society, no human being, should take it upon her or himself to act in 

such a way as to destroy the rights which you have just been reading about.  
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Lesson 2: Comparison Table of Rights 
 

Area of rights 
Non-Indigenous 

Australian 
Citizens 

Indigenous 

NSW NT QLD SA VIC WA 

State vote        

Marriage        

Control own children        

Freedom of movement        

Ownership of property        

Right to fair/award 
wages 

       

Right to drink alcohol        
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Lesson 2: Non-Indigenous and Indigenous Rights Activity 
 

I am a Wiradjuri man 
and I am able to vote 

within the state of NSW 
and own property freely. 

I am a Barkindji woman. 
Where I live I have the 

right to marry freely and 
control my own 

children. 

I am a Wongaibon man. 
I have the right to travel 
freely in the state I live 
in and receive award 

wages in my job. 

I am a Wailwan woman. 
I can travel freely, but I 
am not allowed to have 

alcohol. 

I am a Boonwurrung 
man. I am able to vote 
within the state of VIC, 

but I don‟t have the right 
to own property freely. 

I am a Woiworung man. 
I do not have the right 
to travel freely and am 

not allowed to have 
alcohol.  

I am a Kurnai woman. 
Where I live I can marry 

freely and control my 
own children. 

I am a Djadjawurung 
woman. I do not have 

the right to receive 
award wages for my 

job. 

I am a Wirangu woman. 
I can marry freely but I 
don‟t have the right to 
stop someone taking 

away my children. 

I am a Banggarla 
woman. My family don‟t 
have the right to travel 
freely and the adults 

aren‟t allowed to have 
alcohol. 

I am a Nawu woman.  
I can vote in state 

elections. 

I am a Kaurna man. I 
don‟t have the right to 
own property freely, or 

to receive award wages 
for my job. 

I am a Wuli-wuli man. I 
do not have the right to 
vote in my state or to 
own property freely.  

I am a Gureng Gureng 
man. I do not have the 
right to marry freely or 

to stop someone taking 
away my children. 

I am a Darumbal 
woman. 

I do not have the right 
to travel freely and I am 

not allowed to have 
alcohol.  

I am a Gugu-Badhun 
woman. I do not have 

the right to receive 
award wages for my 

job. 
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I am a Yolngu man. I do 
not have the right to 
travel freely or own 

property. 

I am a Mudburra man. I 
am allowed to vote in 
Federal elections. I do 

not have a right to 
marry freely and am not 
allowed have alcohol. 

I am a Warlpirri woman.  
I do not have the right 

to receive award wages 
for my job.   

I am a Gurindji woman. 
I don‟t have the right to 
stop someone taking 

away my children. 

I am a Watjarri woman. 
I do not have the right to 
travel freely or to marry 

freely. 

I am a Badimaya man. 
I do not have the right 

to vote in state 
elections. I am not 

allowed to have alcohol. 

I am a Wajuk woman. 
I don‟t have the right to 
stop someone taking 

away my children. 

I am a Nyaki-Nyaki 
man. 

I do not have the right to 
own property or receive 

award wages for my 
job. 

 



33. 

Listening to Learn 
 

In your groups visit each of the stations and listen to or watch the chosen clip.  
After you have listened, answer these questions. 

 

Station 1: Faith Bandler explains why Australians should vote yes  
CǊƻƳ !./ ŘƻŎǳƳŜƴǘŀǊȅ ǘƛǘƭŜŘ Ψ¢ƘŜ 5ŀȅ ƻŦ ǘƘŜ !ōƻǊƛƎƛƴŀƭΩ ς made one week before the Referendum was held on May 27th 1967. 
 

Q: What opportunities did Faith believe would be made available to Aboriginal people if the referendum succeeded? 

A: ___________________________________________________________________________________________  

 _____________________________________________________________________________________________  
 

Q: Did Faith Bandler expect the government to lead Aborigines to a better life? (Circle)  Yes  No 
 

Station 2: Professor Zelman Cowen explains why the Referendum is needed 
From ABC dƻŎǳƳŜƴǘŀǊȅ ǘƛǘƭŜŘ Ψ¢ƘŜ 5ŀȅ ƻŦ ǘƘŜ !ōƻǊƛƎƛƴŀƭΩ ς made one week before the Referendum was held on May 27th 1967. 
 

Q: According to Professor Cowen, what was the reason those people drawing up the constitution initially did not include 
Aboriginal people in the counting of the census? 

A: ___________________________________________________________________________________________  

 _____________________________________________________________________________________________  
 

Q: Before the referendum, could the Commonwealth Government develop laws especially for Aboriginal people? (Circle) 
 

Yes  No 
 

Station 3: Aboriginal Referendum Jingle 
! ǊŀŘƛƻ ƧƛƴƎƭŜ ǘƻ ŜƴŎƻǳǊŀƎŜ ǘƘŜ !ǳǎǘǊŀƭƛŀƴ ǇǳōƭƛŎ ǘƻ Ψ±ƻǘŜ ά¸Ŝǎέ ŦƻǊ !ōƻǊƛƎƛƴŜǎΧΩ ŀǘ ǘƘŜ мфст wŜŦŜǊŜƴŘǳƳΦ 
 

Q: What do you think about this jingle? 

A: ___________________________________________________________________________________________  

 _____________________________________________________________________________________________  
 

Station 4: Going to Freedom Song 
Recorded by the Aboriginal and non-Aboriginal members of the Aboriginal-Australian Fellowship a week before the Referendum 
 

Q: What are some of the rights this song is asking for? 

A: ___________________________________________________________________________________________  

 _____________________________________________________________________________________________  
 

Q: Which jingle/song do you think would have been more effective? (Circle)    Referendum Jingle Going to 
Freedom 

Why?: ________________________________________________________________________________________  

 _____________________________________________________________________________________________  
 

Station 5: Gary Williams remembers the 1967 Referendum 
In 2007 Gary Williams remembers what it meant to a 21-year-old Aborigine living in Sydney. 
 

Q: In this video Gary says he has hopes for the future. Do you think Indigenous people currently have the same rights and 
opportunities as non-Indigenous Australians? Explain your answer 

A: ___________________________________________________________________________________________  

 _____________________________________________________________________________________________  

 _____________________________________________________________________________________________  
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Three-Level Reading Guide 
 

Party Leaders Urge “Yes” Vote 
The Right Honourable Harold Holt – Prime Minister 

 
Level 1: Does the text say this?  
 

1. Harold Holt‟s government wanted people to vote in favour of removing two provisions in the Constitution 
which made specific reference to people of the Aboriginal race  

True  False 
         

How does the text say this? Examples: ______________________________________________________________  
 
 _____________________________________________________________________________________________  
 

2. Harold Holt wants the keep Section 127 in the Constitution   True  False 
 
How does the text say this? Examples: ______________________________________________________________  
 
 _____________________________________________________________________________________________  

 
Level 2: Does the text give you this idea?  
 
3. Harold Holt is not interested in discussing interests and ideas with State Governments  

 

True  False 
      
How does it give you this idea? Examples: ___________________________________________________________  
 
 _____________________________________________________________________________________________  
 

 
4. Harold Holt wants the changes passed so that Aboriginal people can vote 
 

           True  False 
            
How does it give you this idea? Examples: ___________________________________________________________  
 
 _____________________________________________________________________________________________  
 

 
Level 3: Do you agree with these thoughts (Circle „True‟ or „False‟) Explain why or why not? 
 
5. It was very important to consider what other countries thought about Australia at this time    

          

True  False 
 

 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  

 
6. If people voted „yes‟ and the changes were made then Aboriginal people would have the same rights and 
opportunities as non-Indigenous Australian citizens      

   True  False  
 

 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  



35. 

 
Three-Level Reading Guide 

 

Party Leaders Are Unanimous 
The Right Honourable E.G Whitlam – Leader of the Federal Opposition 

 
Level 1: Does the text say this?  
 

1. Gough Whitlam‟s party do not support a „yes vote‟ for the referendum  
 

True  False 
         

How does the text say this? Examples: ______________________________________________________________  
 
 _____________________________________________________________________________________________  
 

2. Gough Whitlam says that overseas countries don‟t think the Australian constitution is discriminatory   
True  False 

 

How does the text say this? Examples: ______________________________________________________________  
 
 _____________________________________________________________________________________________  

 
Level 2: Does the text give you this idea?  
 
3. Gough Whitlam thinks that the National Government should have directly helped the Aboriginals already  

True  False 
      

How does it give you this idea? Examples: ___________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 

4. Indigenous Australians and non-Indigenous Australians have the same opportunities relating to housing, 
health and education. 
           True  False 
            

How does it give you this idea? Examples: ___________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 

Level 3: Do you agree with these thoughts (Circle „True‟ or „False‟) Explain why or why not? 
 
5. It was very important to consider what other countries thought about Australia at this time    

          

True  False 
 

 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  

 
6. If people voted „yes‟ and the changes were made, then Aboriginal people would have the same rights and 
opportunities as non-Indigenous Australian citizens      

   True  False  
 

 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  
 
 _____________________________________________________________________________________________  



36. 

[Ŝǎǎƻƴ сΥ άLƴŘƛƎŜƴƻǳǎ wƛƎƘǘǎ 5ŜŦŜƴŘŜǊέ ŎŀǊŘ ǎŀƳǇƭŜs 
 

My name is 

Pearl Gibbs 
 

Learn more about me by 
researching these websites: 

 
National Museum of Australia ς 
Collaborating for Indigenous Rights:  
http://www.indigenousrights.net.au/peop
le.asp  
 

AIATSIS Online Exhibition 

http://www1.aiatsis.gov.au/exhibitions/R
eferendum/index.html  
 

Macquarie Net ς 1967 Referendum 
http://www.macquarienet.com.au/67refe
rendum/people.html  
 

GoGooligans.com Search Engine ς  
http://www.lures.info/childrens_search/g
ogooligans.html  

 

My name is 

William Onus 
 

Learn more about me by researching these websites: 
 

National Museum of Australia ς Collaborating for Indigenous Rights:  
http://www.indigenousrights.net.au/people.asp  
 

AIATSIS Online Exhibition 

http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html  
 

Macquarie Net ς 1967 Referendum 
http://www.macquarienet.com.au/67referendum/people.html  
 

GoGooligans.com Search Engine ς  
http://www.lures.info/childrens_search/gogooligans.html  

 

http://www.indigenousrights.net.au/people.asp
http://www.indigenousrights.net.au/people.asp
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www.macquarienet.com.au/67referendum/people.html
http://www.macquarienet.com.au/67referendum/people.html
http://www.lures.info/childrens_search/gogooligans.html
http://www.lures.info/childrens_search/gogooligans.html
http://www.indigenousrights.net.au/people.asp
http://www1.aiatsis.gov.au/exhibitions/Referendum/index.html
http://www.macquarienet.com.au/67referendum/people.html
http://www.lures.info/childrens_search/gogooligans.html


37. 

[Ŝǎǎƻƴ сΥ άLƴŘƛƎŜƴƻǳǎ wƛƎƘǘǎ 5ŜŦŜƴŘŜǊέ Presentation Planning Sheet 
 

Use this template to plan your presentation, focus your research and for taking notes. Then use your notes to prepare your 4-slide presentation or poster.  
5ƻƴΩǘ ŦƻǊƎŜǘ ǘƻ ǇǊƻŘǳŎŜ ŀ ǘƛǘƭŜ ǎƭƛŘŜ ǿƛǘƘ ǘƘŜ ǇŜǊǎƻƴΩǎ ƴŀƳŜ ŀƴŘ ŀ ǇƛŎǘǳǊŜΦ  

 

Work or organisations that your person has been involved 
in. 
 

 

Background Information (where/when the person was 
born, information about growing up, family etc.) 
 

 

How they were involved in Indigenous rights, including in 
the 1967 Referendum. 
 

 

Interesting/special information about your person.  
 

 


